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This teaching unit has been divided into three blocks of content:

In the first part, we will focus on different stages of history and 
culture to show how flags developed. We will look at the 
relationships between these and the need for communication or 
differentiation which led  to their development, as well as the 
aspirations of the villages and groups that created them. We will 
also discover how movements were formed to improve sections 
society by people who shared the same dream, and that, thanks to 
their convictions, they achieved a better world.

In the second part of this unit, we will deal with visual 
communication and the power of shapes, images and colours to 
communicate, discovering their semantics and the elements of 
which they are made up.

Finally, in the third part, we will make our flag using creative 
dynamics, by means of methodologies based on the Art Thinking.

Each block has group dynamics for exploration and research, empathic 
dynamics for understanding the value of inclusiveness, and creative 
dynamics that will help you to create your flag.

All the dynamics are based on Multiple Intelligences, Collaborative 
Learning and Service Learning, the Flipped Classroom and the Art 
Thinking.

Remember that the dynamics are not mandatory 

but will help you to focus your participatory work.
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To help you to organise these sessions in the classroom, 
we have created the following which you can adapt to 
your available hours.

Today, in the 36th edition in the 2019-2020 
academic year we have an opportunity to 

come together as a group and drive a 
social movement that advocates for the 
inclusion of all members of this society, 
which we want to be open, empathetic, 

multicultural and diverse.

2 STRUCTURE OF THE CLASS

WE DISCOVER

Home. Opening. 
We situate ourselves.

Question time to 
introduce the subject

YOU 
LET’S MAKE

THE FLAG

Paragraphs 1, 2

WOW! 

DYNAMIC.

We explain the 
history of the flags

Listen and ask questions.
We do research as a 
group. 

Paragraphs 3, 4 

WE CREATE

We think and talk Get to work! Bring out 
your inner artist.

Paragraphs 5, 6, 7

We will keep what 
we have learned

Let's make the flag 
with contributions from 
everyone.

Paragraphs 8, 9

Video
Motivational 
Dynamics

Dynamics

Dynamics

Dynamics
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ONCE UPON A TIME…A FLAG.1.1

Why do flags exist? Why the need to “invent” an insignia? To represent a 
group, a village? How do flags transmit ideas, feelings or messages?

Are you ready? Let’s go!

IF FORM FOLLOWS FUNCTION... 
WHAT IS THE MAIN FUNCTION OF THE FLAG?1.2

The concept of the flag was born of a need to be identified as a member of 
a group. This occurred at at time when humans were progressing from 
hoards to tribes, from clans to settlements, etc. They were creating social 
strata and religious and political hierarchy, as well as government, moving 
from prehistoric to ancient times.

Seen as the system for identification of a group of persons, flags needed a 
visual language that would fulfil the purpose for which they were designed. 
That is why, parallel to the writing system developed by early civilisations,  
flags contained images, colours and shapes.

These iconic designs were figurative representations of objects, plants or 
animals which, because of their properties and qualities, were adopted by 
villages or groups as their symbols. As societies evolved, the visual 
language used become more refined, simplifying shapes into simple, 
abstract strokes, schematic drawings… transforming into what is known 
today as an icon, symbol or pictogram.

WHY A FLAG1



Suggested activity (it is not mandatory to participate in this dynamic)

Title
Art and origin  

Research 
dynamic

Methodology 
Flipped Classroom  

Curricular area
Plastic and Visual Education. Block 2. Artistic expression

 Geography and History. Block 3. History.

Ask your students to do some research into different works of art (murals, sculptures, wall reliefs, etc) 
which feature insignias, and items similar to banners, flags or pennants, visual signs, since Prehistoric 
times until Ancient times.

Ask them to form work groups so that they can all research the following:

· Systems for identification and differentiation in social, political and religious hierarchies. 

· Communication and identification systems in battles.

· Communication and identification systems in the maritime market.

They must bring the following information to give an oral presentation to their peers about:

· Civilisation. Historical map and location on the map.

· Type of insignia, design and materials.

· Function of the insignia, area to which it belongs.

Title
Text with drawings

Research 
dynamic

Methodology 
Flipped Classroom

Curricular area Plastic and Visual Education. Block 2. Artistic expression

Ask your students to do research into the origins of these three writing systems in Ancient times:

· Cuneiform writing.

· Hieroglyphics.

· Chinese writing (phonogram/ideogram).

They must bring the following information to give an oral presentation to their peers about:

· Civilisation. Historical map and location on the map.

· Graphic writing systems: pictograms, phonograms, ideograms, hieroglyphs, etc.

· Gradual process of abstraction.

Suggested activity (it is not mandatory to participate in this dynamic)

2MAKE THE FLAG UNIT 
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As civilizations evolved, a new concept was added to flags, that of 
communication, and it was soon seen that insignias could be used as a 
system for communication, not only during wars, but also on the trade 
routes of the Mediterranean.

2MAKE THE FLAG UNIT 
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• In the battlefield, for soldiers and officers 
to communicate their war strategies and 
their attack, retreat, defence, coordinates 
etc. 

Persian pennants decorated the currency of the 
Egyptian Satrapa and the currency of Ionia 4th 
century bC) CoinArchives.com (). Roman Vane 
dated to the 2nd century AD from Egypt 
(Pushkin Museum of Fine Arts in Moscow). Draco 
with wolf head and Dacian draco-standards 
represented on Trajan's column. Gallo-Roman 
military flags of the trophies on the Germanic 
arch of Arausio (Orange).

• At sea, they tell us where boats and ships are from and allow them to 
communicate.

The flag as such would not appear until the 18th century, when the countries 
of the world began shaping their models of government and nation. 

In modern times, countries and international agencies alike have used flags 
to identify themselves.

In 1815, the Treaty of Vienna of divided Italy 
into seven independent States, despite all 
belonging all to the same race, professing the 
same creed and sharing a history.  In the 
second half of the 19th century, the longing 
for unity that gripped Europe was so strong in 
Italy that they merged again to form one 
nation, one state. 
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A MEANS OF  IDENTIFICATION A MEANS OF COMMUNICATION

A symbol designed to transmit a series 
of values with the aim of creating an 
identity.

A visual communication system whose 
purpose is to transmit a message.

Did you know that there is a science that deals with 
the study of the flags?

It is called vexillology, a word which comes from the 
Latin "vexillum" which means flag or emblem that 

identifies the bearer.

And the word "flag"?

It is of Germanic origin, which comes from "bandwo", 
which identifying sign, flag, standard.

The flag of the United Nations Organization "UN" was 
adopted in 1940. It is a light blue rectangle with the official 
emblem in the centre. The olive tree branches symbolise 
peace and the world map refers to the member countries.

2MAKE THE FLAG UNIT 
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The flag of the European Union is distinctive with its 
twelve golden stars on a blue background, each 
representing a member country. The design of the flag was 
approved and adopted by the Council of Europe (CoE) in 
1955 and has been a symbol representing Europe ever since. 

A FLAG IS...1.3
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THE HISTORICAL AND CULTURAL DEVELOPMENT OF FLAGS.1.4

 Vexiloides: predecessors of military 
insignia which first appeared in the East. 
Early metal insignias, emblems, linked to 
the military world of the civilisations of 
Assyria Persia. Babylon. 

3400 bC Egypt. Narmer Palette: carved 
stone tablet showing men carrying flags. 

200 bC The cultural influences of Asia 
and the Middle East were reflected in 
the Greek and Roman civilizations. 
Paintings depicting flags have been 
found on graves (Italy).

5000 bC

Ancient Era.

Persian emblems of sheet metal.

Narmer Palette (Egypt)

Flags painted in 
Samnite tombs

The silk market and trading spread the 
concept of flag, since in Europe, metal, wood 
and textile (wool) insignias were attached to a 
fixed pole that stopped it from flying in the 
wind in the same way that silk flags do.
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Vexilos: Insignias and emblem which, 
placed on the top of a mast, served to 
identify the bearer. In the Roman legions, 
vexilos were transformed into animal 
figures to allow them to tell each other 
apart. 

The emblems chosen by the legions were 
placed on small fabric trims, with different 
colours and signs to identify the bodies 
and the sections of the Roman armies.

312 aC. The Emperor Constantine added 
the monogram of Christ to the Roman 
vexilla when he converted to Christianity.

The flamboyant silk flag entered Europe by two routes, firstly, from 
the east with Genghis Khan, the first emperor of Mongolia, who 
adopted the silk flags of China. And on the other hand, from 
southern Europe by means of the Arabs, who adopted them from 
the Indians in the Middle East.

9th century. Heraldic shields, coats of arms of noble houses, 
lineages and military families.

Middle Ages

Vexillum legionis. Bas-relief 
of the Arch of Marcus 
Aurelius showing the 
surrender of their German 
enemies. Next to the Caesar 
are two vexillary of his 
legions. 
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Alfonso X of Castile, known as ‘the 
Wise’ included details of the different 
emblems and flags in his code of laws. 

The flags did not represent the villages, they 
represented the king. They designated domains 
and were not used in civil society because they 
were used to identify the territory and kingdom 
they ruled.

1297. King Edward I of England was the first 
European to order his ships to fly the national flag. 

Settlements and increasing economic activities 
of the townsfolk led to widespread use of flags 
to represent groups and guilds of tradesmen, 
and the identity of the municipalities.

Spain. The birth of the Tercios: bands made up 
of recruits from one town with their own flag, 
which were later kept in town halls or ‘casas 
consistoriales’. In some municipalities, they 
survive to this day.

8th century

14th century

18th century 
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Fall of the absolutist systems. 
Development of the nation and 
state concepts. After the French 
Revolution in 1789, most 
governments had a flag to 
identify them. 

18th century 

Did you know that the Spanish flag was 
originally a way of identifying ships 
from Spain, Naples and Sicily?

In 1785, Carlos III decided to use the 
same flag for the vessels. The ministry 
of the Navy presented him with several 
designs with the form and colour which 
is nowadays the flag of Spain. 

During the First Carlist War, both bands had the same flag, 
therefore in 1843, the Elizabethans implemented the red and 
yellow flag as a more liberal flag.

Flag of the French monarchy before the 
revolution. “Freedom guiding the town” E. 
Delacroix, where the French flag appears.
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Title
The meaning of the flag 

Creative 
Dynamic

Methodology 
Multiple Intelligences 

Curricular area Geography and History. Block 3. History.

In this activity, you draw attention to the richness of cultural diversity in your classroom, appreciating 
the uniqueness of each country or province.

Ask your students to think about an object, a plant, an animal, etc. that represents their place of origin, 
or the place of origin of their parents.

This activity can be done in the family setting to discover elements of their place of origin.

Then ask them to draw a flag featuring this element and explain the reason of their choice. They can 
choose the colours and shapes to decorate their flags.

Now in the classroom, each pupil will present the original flag of the province or country to the class 
and compare the ones that other people have made to find similarities and differences. 

Encourage thoughtful dialogue to find similarities among the students’ designs and the existing ones, 
and the ideas and concepts behind them.

Suggested activity (it is not mandatory to participate in this dynamic)

Suggested activity (it is not mandatory to participate in this dynamic)

Title
My village flag 

Research 
Dynamic

Methodology 
Collaborative 

Curricular area Geography and History. Block 3. History. 

Ask students to get into groups of two to four and to find flags of their municipalities or towns, of the 
province and the autonomous region.

Once in class, each group should show the three flags to the rest of the class, explaining its origin and 
evolution.

Establish a thoughtful dialogue to find the concepts behind each design.

If you would like to see more information about the flag of your autonomous region, see: 
https://vexilologia.org/normativa-autonomica-para-la-adopcion-de-escudos-y-banderas/

Area of the curriculum



Title
Awareness of the symbol

Reflection 
Dynamic

Methodology 
Multiple Intelligences 

Curricular area Geography and History. Block 3. History. 

Now have a classroom discussion about some of the important flags from contemporary history. To do 
this, project each image and ask students what they mean, if they know about the concept in which 
they came into being, the social movement that began them, the progress made, in order to relate the 
flag, symbol and its meaning and importance to society.

Ask your students to form groups to investigate other social movements that fight for human and civil 
rights, the progress they achieved and if these movements are identified by a banner or a flag.  

You can also ask them to investigate the origin of the banners/flags of official bodies such as, for 
example, UNICEF, the United Nations Organisation, the European Union, etc.

Suggested activity (participation is not mandatory)

The Million Man March. 
1963. 

The Vietnam War Protests and 
Anti-war Movement 1963-5. 

The 19th century suffragette movement to 20th century feminism.

Tian'anmen Square. 1989. 
Goddess of democracy.

2MAKE THE FLAG UNIT 
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COMMUNICATE From the Latin “Comunicare” To make common, to share

It is the individual’s ability to include their peers in IDEAS, KNOWLEDGE, EMOTIONS AND FEELINGS.

IT IS THE PROCESS OF TRANSMISSION OF INFORMATION, IDEAS, EMOTIONS, SKILLS, ETC. THROUGH 
SIGNS, SYMBOLS, IMAGES, WORDS, ETC.

THE IMAGE THAT SPEAKS TO US2

The historical-cultural evolution of human beings has accompanied the transformation of  
flags, in the same way that the communicative process allowed the development and 
progress of the human race, ensuring the cultural base from generation to generation by 
means of the transmission of knowledge, either orally, in writing or painted.

Thus, human organisations are based on the process of communication, and social 
phenomena are possible only by means of this communication.

This is the process of reciprocal influence between 
individuals when they communicate.

SOCIAL
INTERACTION

COMMUNICATION

MESSAGES

LET’S THINK OF THE MESSAGE AND 
HOW WE ARE GOING TO REPRESENT IT.2.1
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To get a rough understanding of how to configure visual 
communication, we will divide this communicative process into three 
basic elements: 

 Layout of the elements that make up the picture. 

 Message.

 Visual perception.

 Image.

The transmitter emits a message which is determined by the visual 
perception of the receiver. This message is the visual image, which acts 
as a vehicle for this communication.

Depending on the area in which it is interpreted, the context and the 
code attributed, the way that the images are interpreted changes. 

COMPONENT PARTS OF VISUAL COMMUNICATION. 
FROM THE MESSAGE TO THE SYMBOL.2.2

1

2

3

Human communication serves three main functions:

It enables an understanding of the surroundings, the 
context in which individuals live.

It defines the individual, subjective situation of others, 
with which the person interacts directly and indirectly.

 It is the main source of knowledge, necessary to adapt 
the environment to the interests of one or several 
individuals. 

ROYALTY CHRISTMAS DEATH

CROWN 



Title
Metonymy

Creativity 
Dynamic

Methodology 
Multiple Intelligences 

Curricular area Language and Literature. Block 1. Oral communication

We are going to explore the concept of visual communication with this fun exercise that will help you to 
understand the different meanings that can be attributed to an image when it is linked to a specific 
concept.
When an image is linked to a clear, specific idea, as soon as you see it, it brings it to mind, even if it is 
not implicitly visible in that image.

Project the following images and ask them to say the concepts, feelings and ideas that come to mind.

Have a classroom debate why these images suggest these meanings and whether they are due to 
social, historical, cultural factors, etc.

Suggested activity (it is not mandatory to participate in this dynamic)

Stephen Hawking. Scientist with motor-neuron and 
Lou Gehrig's disease.

Possible words and meanings: genius, intelligence, 
determination, etc.

Stevie Wonder. Blind singer.

Possible words and meanings: 
determination, artist, etc.

David Casinos. Spanish Olympic athlete with 
visual impairment. 

Possible words and meanings: athlete, 
determination, inclusiveness, etc

2MAKE THE FLAG UNIT 
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Compositional factors: these can suggest balance, tension, dynamism 
depending on how the elements of an image are arranged.

Shapes and contours: the visual directions of a picture may suggest 
stability (centred) dynamism and strength (diagonal) or in motion 
(elements in patterns).

Spatial Organisation: the location of each item also reinforces a 
meaning, as well as the prominence and hierarchy of each element 
with respect to the other. For example, the degree of visual tension 
depends on whether the item is higher or lower, left or right, centred, 
or in a corner.

MESSAGE

The message is the form, format, etc. for setting down the information that 
the sender transmits to the receiver.

In our case, the message is composed of information and the visual support.

LAYING OUT THE ELEMENTS

Now let's look at each element separately:

2MAKE THE FLAG UNIT 
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The study of visual communication entails first identifying the component 
elements and then the way that you choose to organise them, the 
composition and distribution of the elements in that image.

The composition scheme can be used to enhance the message you want to 
convey
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 All messages are materialised on a support to be transmitted.

The form and content are determined according to the means 
by which the message is transmitted.

The message has a meaning that encompasses values, ideas, 
behaviours, etc. that will have some kind of influence on the 
receiver.

Signs are the formal elements that make up the image, 
and are the point, the figure, line, shape, texture, the 
module, etc.

Visual syntax is the science that studies the provision, 
concordance and function of the formal elements, and 
balance, dynamism, symmetry, etc.

Visual language uses images to convey information, 
regardless of the media on which it is displayed and can 
be figurative, diagrammatic, abstract, etc. or be an icon, 
symbol, pictogram, etc.

1

2

3

MESSAGE: 

In terms of design, the message is the media by which information is 
transmitted, and as such, it must follow the following guidelines:

Ideas and concepts are transformed to be communicated using a code which is 
structured according to conventions of visual character graphics.

It is a visual language used for intentional information and communication, 
expression and identity.

The message must be in a recognisable language and recognised by the target 
audience.

Images are part of non-verbal communication and are among the main 
communications systems of the contemporary world.



Title
Seeing with the brain

Dynamic Methodology 
of creativ

Methodology 
Multiple Intelligences 

Curricular area Plastic and Visual Education Block 2. Audio-visual communication

Project this image in the classroom and see how the brain interprets the message correctly, even when 
the letters are jumbled. 

Explanation: 

The image reaches the brain through nerve impulses and is transformed following a set of 
electrochemical mental processes that make it understandable. The mental image is deduced using 
conventional perceptions that help the viewer to interpret this image and give it meaning. In this case, 
we understand this image because the brain relates what we are seeing with significant associations 
based on our earlier experience. (the Gestalt laws of perception, Law of Pregnancy, Law of Character of 
member).

Suggested activity (it is not mandatory to participate in this dynamic)

VISUAL PERCEPTION

Perception is the individual act that transforms visual stimuli into signals that the 
brain is able to interpret. However, the act of looking entails previous experiences, 
the sociocultural context, individual experiences, prejudices and the expectations 
of the looker. 

Visual perception is processed as follows:

OBSERVATION ANALYSIS

UNIQUE

SELECTION

INTERPRETATION

JUDGING

SUMMARY OF
THE MESSAGE

The message digested is made up of the meaning 
taken from the signs and elements that make up a 
communicative code known to the sender and 
receiver.

¿Por qué no
es ipmotrante

el odren de
las lertas en

etsa perugnta?

2MAKE THE FLAG UNIT 
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If you want to check with your students how reading a message affects visual perception, do the dynamics 
suggested in the page 22 of the "Let’s make the Flag" of category C (Compulsory Secondary).
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IMAGE

It is a representation of things taken from reality, whether they 
exist or not.

The image is determined by the degree of similarity between this 
and the thing that it represents, as well as by the level of 
originality.

Level of originality:

REALITY

Degree of similarity:

REPRESENTATION - 
INTERPRETATION

IMAGE

Interpretation of reality, as modified by the 
technique, the supporting media, the point of 
view, the pictorial style or design, etc. or the 
creator's imagination.

The observer attaches sense and meaning to the 
image, regardless of the creator's intent, and the 
purpose for which it was created.

This "visual reality" is perceived by the receiver’s five senses, as part of the process 
of interpersonal communication. However, in visual communication, vision is the 
most important sense.

However, people with disabilities can also interpret and perceive these images, 
thanks to specific communication systems designed for them:



Disabilities Written/oral communication Visual Communication (images)

       Visual Braille Typhlological 

           Auditory Sign Language -

Autism Spectrum Pictograms Pictograms

These days, there are numerous learning centres that provide pictogram 
communication for use by students with autism, and all members of the 
diverse student body, with or without disabilities, to ensure the success of the 
communication process.

If you want to explore this aspect further, we recommend the following online 
sessions that contain additional information:

Speech by Gey Lagar
https://www.concursoescolaronce.es/recursos/

Presentation by Coral Elizondo
https://www.concursoescolaronce.es/34edicion/
evento-formacion-online/

If you want to know more about augmentative 

communication systems, see UD2. Let's create the 

anthem. From category D on page 22.

http://www.aumentativa.net/

http://www
.aumentativa.ne

t/

2MAKE THE FLAG UNIT 
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Title
Typhlological Art. 

Empathy and 
Inclusiveness Dynamic

Methodology 
Multiple Intelligences 

Curricular area Art Education. Block 2. Plastic expression.

Materials needed by students:

• Cardboard of different thicknesses.

• Tracing paper for each child.

• A4 size photocopies of any work of art, preferably a box with large images and simple, or a 
contemporary art movement.

• Scissors, pencil and eraser, glue stick

First, ask your pupils to trace the shapes from the box, with paper or vellum, then cut the different 
pieces of cardboard with these forms.

Once you have each element or shape from the box cut out in cardboard, ask them  to glue them onto 
the work of art. 

Once they have glued them on, they can paint them in the same colours or textures to simulate those 
of some of the materials in the box. 

Once they are dry, the students can be blindfolded and feel the other children’s work to try to work out 
which work of art they are.

They will see how they can see with their hands!

Suggested activity (it is not mandatory to participate in this dynamic)

1 2 3
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Title
Pictograms at school

Empathy and 
Inclusiveness Dynamic

Methodology  
Service Learning

Curricular area
Language and Literature. Block 2. Oral communication

Plastic and Visual Education. Block 2. Audio-visual 

Ask students to get into groups of 2 to 4 to design a series of pictograms to communicate daily actions 
they do at school, in the classroom or in the playground.

The receiver of these signals could be students with disabilities.

Suggested activity (it is not mandatory to participate in this dynamic)

In a communicative process, words and concepts trigger a mental 
process. This process is based on sensory images, with appropriate 
associations and links.

When the words and concepts are connected with these images, 
they serve as graphic and visual synonyms. The central image is 
synonymous with the key concept. It is the centre of interest, a centre 
of attention, facilitates understanding and stimulates the brain.

Each key image has a multiplier effect because it contains a wide 
range of associations and connections.

To classify the type of images found in the flags or insignias, four 
basic communicative image units are established:

SIGNIFIER AND MEANING

SIGN

ICON

SYMBOL 

1

2

3

4
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Significant and significance/meaning1

Signs2
Signs are abstract evolutions of symbols. They have an unexpressed value that acts 
as an intermediary between the individual and the idea or concept.

In this example, the elements of the concept of peace do not have the same 
meaning separately (a dove, planet Earth). Only when combined do they have a 
specific meaning, peace, hence the need for prior knowledge. 

While planet + dove means PEACE, the sign for peace is different:

A dove is a bird, but it can also be the symbolic representation of peace (with religious connotations) 
whose concept is transformed into a sign of peace (due to culture).

APPLE
meaning

APPLE (FRUIT)

APPLE
meaning

TEMPTATION

APPLE
meaning
HEALTH

The image in itself does not send out universal messages that can be understood and 
interpreted by all societies in the same way, since the meanings it acquires are contingent 
on the context, society, group, culture, etc.

To some extent, all images exist in some kind of context and have two basic components: 
the reality that they represent (THE SIGNIFIER) and the meaning of the reality represented 
(SIGNIFICANCE). 

Taking, for example, an apple, the same signifier (what it is) can have different meanings 
(what it represents).
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SIGNAGE

Signs are a more or less abstract, depending on the sender's and the receiver's 
need for information and communication to understand them, therefore, there are 
numerous images that function as signs according to the intention: information, 
communication, etc.

Signage is a visual communication system 
consisting of a set of signs, conceived and designed 
to communicate information to people in open 
public spaces.

Their function is to inform, organise and guide 
people to places that guide people's behaviour and 
traffic through routes and spaces. 

Icons used in the signs must be graphic, concise 
and easy-to-understand in order to be consistent 
with their communication purpose.

When creating symbols, icons and pictograms, 
images help to associate and connect abstract 
concepts, allowing the association give meaning to 
the content as well as facilitate its retention. 

These two images are similar 
in that they show wheelchairs, 
however the second one 
identifies a person with motor 
disabilities and is used as 
signage in public 
environments.

These three pictograms have the same meaning: 
emergency exit. They are classified by degree of 
iconicity, from least to most.
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DISABILITY ICONS

Have you noticed in the icons that appear in the 
graphic image of the competition? 

These are icons that refer to different skills. When it comes to the design and 
message, the icon must transmit the message and characteristic in question clearly 
and simply, so that the language is understandable to most people, regardless of 
language, ethnicity or culture.

Icon that represents 
reduced mobility

Icon that represents 
hearing disability

Icon that represents 
visual disability

Icon that represents 
mental disability 
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The traditional International Symbol of Access (ISA) which is found 
in car parks, lavatories and preferential seating, was created 
through a design competition organised by Rehabilitation 
International1  in 1968. The original symbol was amended by 
adding a circle at the top of seated the figure, and this image is still 
used today. The symbol was immediate accepted and with support 
from the International Organization for Standardization (ISO) and 
the United Nations, it soon became the way to designate an 
accessible facility. These days, the logo is one of the five most 
recognisable symbols in the world.

"The Accessible Icon Project"2 was launched in 2010. Based on the 
traditional image, the design was modified, giving it a feeling of 
activity and movement which better represents the independent, 
interactive way that many people with disabilities live today. That’s 
why the icon has been redesigned to include movement. The 
project is exhibited in the Museum of Modern Art (NY) as part of its 
permanent architecture and design collection. 

Icon that represents universal accessibility: Recently, the Graphic 
Design Unit of the Department of Public Information of the UN in 
New York designed what it calls the "symbol of accessibility". The 
new logo indicates ease of access to information, services, 
communications technology or a physical location. This universal 
and impartial human figure in a circle with open arms symbolises 
inclusion for people with disabilities, everywhere. The symbol 
represents accessibility and friendly environments for people 
regardless of their ability to do an activity.

http://www.riglobal.org/

https://www.facebook.com/accessibleicon

1. http://www.riglobal.org/

2. https://www.facebook.com/accessibleicon



Title
Signage in the congress

Creativity 
dynanic

Methodology  
Service Learning 

Curricular area Art Education. Block 2. Artistic expression.

The class has received a very special assignment… to design all the signs for a congress to be held that 
will bring together a very large number of people, of many nationalities and countries, with and without 
disabilities.
Considering the different languages, abilities, cultures, etc. of all the attendees, you are being asked to 
design the following signs, as well as any others you want to design.

· Accessible entrances and exits             
· Information point                       
· Left luggage
· Cafeteria 
· Lavatories                                            

Suggested activity (it is not mandatory to participate in this dynamic)

Title
The icons of inclusiveness 

Creativity 
dynanic

Methodology  
Service Learning 

Curricular area Social and Civic Values. Block 3. Living together and social values

Show the outline of the eleven values of inclusion in class, but only the one who appears with the icons. 

Ask each one to interpret each icon and what they think that they mean.

Then give each a list with the eleven values, but written, without the images. They need to match each 

icon with its meaning.

When they have matched the concepts with the icons, ask them to form groups of two to four students 

and design a new icon for each meaning. They can also do the exercise with new concepts, similar to 

those suggested, with new icon designs.

Suggested activity (this dynamic helps to shape the work for 
participation)
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A snake can be an animal, it can represent lust (a religious reference) 
or represent Hippocratic medicine.

The icon3
It establishes a degree of similarity between the signifier and the meaning. 
Depending on the function, the context, purpose, etc. will tend to change the 
shape or picture of the signifier, becoming schematic, abstract, etc.
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SUCCESS VALUE INCLUSIVENESS

ENTHUSIASM

EMPATHY

SKILL

SELF-ESTEEM

TEAMWORK

SOLIDARITY

INNOVATION

EQUALITY
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Symbols4

These days, mobile phones use a whole 
series of icons to distinguish between files, 
platforms, applications, etc. 

In visual computing, icons are 
indispensable for differentiating 
between different types of files.

The symbol is the graphical or figurative representation of an idea whose 
meaning is accepted by a group or specific collective agreement and is a 
cultural product of social structures that use them. The meaning of the symbol 
is taken from existing knowledge, group order, social, religious, cultural, etc.

It represents a reality beyond the meaning of the image and is intended to have 
some similarity with the idea evoked.

Religious symbols such as the cross in the 
Christian religion or the Star of David in 
Judaism, representing different religions. 
Paleo-Christian symbols are a good example 
of how these symbols later became part of 
Christian iconography.



Title
Emoji Language 

Creativity 
Dynamic

Methodology Multiple 
Intelligences / Collaborative 
learning 

Curricular area Language and Literature. Block 3.  Written communication.

In Language class, ask your students, as a group, to write a sentence with emojis only to determine to 
what extent they can understand the message without using words.

 Then everyone else tries to interpret the sentence.

Suggested activity (it is not mandatory to participate in this dynamic)

Title
Inclusive emojis

Creativity 
Dynamic

Methodology  
Flipped Classroom

Curricular area Plastic and Visual Education. Block 2. Audio-visual Communication

Ask your students to investigate how graphic resources used in the digital era like emoticons and 
emojis have developed.

They should find out if they take concepts like accessibility and inclusiveness into consideration, or if 
they consider different disabilities.

To learn more about the subject: 
https://www.europapress.es/portaltic/socialmedia/noticia-lista-emojis-2019-incorpora-230-nuevos-ic
onos-incluyen-personas-discapacidad-20190206131705.html

Suggested activity (it is not mandatory to participate in this dynamic)

These days, new graphic languages have appeared in 
digital media, emojis, or "graphic nature", in Japanese.

These function as a new form of language, since they 
express concepts, words and moods through simple 
and eye-catching visual representations, enabling 
interactive, visual and conceptual, communication 
which summarises a message in a picture.

2MAKE THE FLAG UNIT 
TEACHING 



2MAKE THE FLAG UNIT 
TEACHING 

SYMBOL COLOUR.2.3

Colours are associated with an abstract concept or a feeling. A certain colour, influenced 
by the collective memory and the memory of colour, is the feeling that people learn to 
associate with the intrinsic characteristics of an object, such as the yellow, which is 
thought of as "acid" or "sour" because of the lemon flavour.

You can also associate colour with colour synaesthesia, which evoke feelings of cold or 
warmth, due to the perception of chromatic circle, which is divided into cool and warm 
colours. 

Colour is:

Feeling: Helps with percep-
tion of dimensionality of the 
environment, combined with 
the five senses.

Information: It is the basis of 
the process of visual com-
munication between indivi-
duals and their surroundings.

With regard to colour as a system for communication, there are colour 
codes  in numerous professional sectors (industrial safety, 
telecommunications wiring) and others that communicate the different 
degrees of visual impairment by means of canes.

Communication: Provides information by 
way of dialogue between sender and recei-
ver. They are colours that, according to the 
environment and the context in which they 
are, acquires a specific meaning.

Perception: Each colour is given a meaning 
that is related to a specific concept. (For 
example, light blue means lightness).



White-red cane: The World Federation of the Deafblind 
established the red and white cane as the symbol for 
deaf-blindness. 

Green cane: The origin of the green cane is Argentina, where it has 
been used by law since 2002, and is used for and mobility for 
people with visual impairment.

Yellow cane: In some countries it is used as a substitute for the 
white cane. In Latin America, some countries use a yellow instead 
of green cane to identify people with visual impairment.

https://www.europapress.es/desconecta/curiosity/noticia-toda-informacion-puedes-s
acar-diferentes-tipos-bastones-personas-ciegas-tuit-20190215130910.html
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GREEN

· Peace of mind, hope.
· Nature, ecology, humanity, of the earth.
· When yellowish: strength and a calm nature.
· When bluish: passive, calm and neutral.

BROWN
· Earth, nature.
· Robustness, solidity (for wood).
· Warmth.

BLUE

· Relaxing, quiet. It is associated with spirituality.
· Lightness, freshness, cleanliness.
· When light: coldness, remoteness, horizon.
· When dark: depth, the sea.

PURPLE

· Looking within and spirituality.
· Religion, mysticism.
· Melancholy, meditation.
· Shades of lilac: fantasy.

BLACK
· Elegance, sobriety and distinction.
· Combined with the gold, denotes luxury.
· Mourning, death.

GREY

· Passivity, lack of energy (ash).
· Fog, urban, industrial.
· Lighter shades: elegance, sobriety and classicism.
· Darker shades: depth, the sea.

WHITE

· Purity, ingenuousness.
· Infinite vacuum.
· Combined with blue has cooling effect.
· White=light / pale white=death, mourning.

RED

· Vitality, excitement.
· Dynamism, liveliness, virility.
· Violence (blood).
· Passion. Love.
· Severe and decent, it is associated with the power. 

ORANGE

· Temperance, sobriety.
· Responsive and dynamic (sunlight).
· Vitality, joy.
· Communication.

YELLOW
· Wealth (gold)
· Colour of the sun.
· Stridency, nervousness.
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A LOOK AT THE FLAGS OF THE WORLD.

Let's take a look at the meanings of the shapes, colours and elements 
on the flags of some countries of the five continents of the world.

SCHOOL COMPETITION

ONCE36



· BLUE: 
Closeness to the sea. Sky, presence of rivers…
Stability, order, balance.
Justice, loyalty.

· RED:
Love, power, strength.
Blood (revolution, freedom, rights obtained)
Progress.

· YELLOW:
Rich earth.
Gold (mineral)
Sun, source of light.
Sovereignty.

· GREEN:
Soil fertility, abundance.
In the Arab countries, lineage of Mohammed.

· WHITE:
Peace, purity, integrity.
In the Arab countries, lineage of Mohammed.

· Pan-Arab colours: black/white/green.
Represent the Arab rebellion against Turkish 
rule at the beginning of the 20th century, 
where each colour symbolises a Muhammad 
dynasty.

· BLACK:
Present in the countries of the African 
continent and the American Caribbean.
 
· LIGHT BLUE:
Light blue/white represents the moment of 
independence from Spain in Latin countries. 
For a time, countries were grouped in "the 
United Provinces of Central America"
 

· Pan-Slavic colours: White / Blue / Red.
The 9th-century nationalist movement that 
represented the cultural, religious and 
political union of the Slavs.

THE SHAPE CAN BE…
THE COLOUR 

CAN SYMBOLISE…
THE ITEMS THAT

APPEAR ARE…

Rectangular 
Franjas de color 
Horizontal/vertical
Formas geométricas

Geografía del país
Legado histórico del país
Producción del país

· Rectangular 
· Horizontal/Vertical bands 
of colour
· Geometric shapes

· Geography of the country
· The country's historical legacy
· The country’s production

· Coats of arms
· Objects
· Animals
· Plants, natural element
· Symbols

THE SHAPE OF ST. 
OLAF’S CROSS 
(NORTHERN EUROPE)

St. Olaf's cross 
(Scandinavian cross) 
appears on the flags of 
Northern Europe by the 
historic legacy of the 12th 
century during the 
Christianization of those 
countries.

 

The circle on Middle 
Eastern flags represents 
the sun and the 
mysticism of the circle.

 

Those in Oceania still 
contain the legacy of the 
British Empire (former 
colonies) with the Union 
Jack in the upper left.

Corsica:
 

Ecuador:

 

Mozambique:
 

One interesting fact is that 
since 2016, New Zealand 
has been designing a new 
flag to represent its Maori 
culture 
 

Canada:
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Title
Colours of inclusiveness 

Methodology  
Multiple Intelligences 

Curricular area Plastic and Visual Education. Block 2. Artistic expression.

Class projects in the outline of the eleven values of inclusiveness

Ask each one to interpret each icon and what they think that they mean.

Then dealt to the pupils in groups to assign an appropriate colour to each inclusive value.

Once you have the 11 values of inclusion with their respective colours, agree upon which of these will 
be part of your flag.

Suggested activity (this dynamic helps to shape the work for participation)
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Symbolic 
representation

IN THE THINKING PROCESS, DESIGNING AND CONCEPTUALISING

The image chosen for the flag, whether an icon, 
pictogram or symbol, does not represent the thing 
itself, but the idea we assign to it, chosen for its 
qualities and attributes, which the group accepts as 
its own and representative of these attributes and 
the concept that emanates from it. 

We represent inclusion 
through the icons or 
symbols that we have 
designed.

Individuals and 
groups

Identifies inter-cultural and ideologically groups.
In this sense, flags unite and identify the group that 
adopts them.

We are part of the 
international movement 
of inclusion.

CREATING THE FLAG3

Before you start with making the flag,
summarise the elements to consider:

LET’S DESIGN OUR FLAG.3.1

Clarity, simplicity 
and distinction

The keys to the design of a flag are:

Visibility. It must be visible from a distance, and it 
must be possible to make out the elements that 
make up the flag (colour, shape, item).

Recognisable. It must be recognisable at first sight.

Memorable. It has to be easy to remember.

Different from all others. It has to look different from 
all other flags, with a unique and singular design.

We’ll choose our colours 
and icons based on the 
flag format (template).

Creativity 
Dynamic
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PHYSICAL PRESENCE
Visible and recognisable 

on both sides.

IN THE DESIGN PROCESS, WE’LL THINK ABOUT THE PURPOSE...

IDENTITY

Represents the union of a group and transmits a 
clear message of identity and values.

SIMPLICITY

WE’LL THINK ABOUT THE SHAPE...

· Visible, recognisable and memorable.
At least one symbol, geometric shape, shield, etc.
· Clean, primary colours.
· One large, simple image.

SYMBOLISM

· Transmit the relationship between each element 
and the concept you want to display.
· Colour symbolism 
· Colour contrast and range.
· Bands of colour, shield, object, animal, etc.

UNIQUE

· Do not copy an existing design.
· Existing designs are used to refer to a, geographical, 
ideological, or  cultural legacy, etc. of an existing 
group.



SUGGESTED DYNAMICS FOR REFLECTION
BEFORE CREATING THE FLAG

Title
SEEING WITH THE EARS 

Empathy and 
Inclusiveness Dynamic

Methodology 
Multiple Intelligences 

Curricular area Primary stage and Compulsory Secondary Education

SEEING WITH THE EARS 

We’ll use our creativity to express mental images produced by sounds, without using sight.

Ask students to cover their eyes and to listen to the sounds for which you will find links in the attached 
table*.

Ask them to represent it with a drawing. It is important to stress that, in this exercise, it is not necessary 
"to know how to draw" in the figurative sense, but that each student must convey what it feels like to 
listen to the sound on paper.

By means of this dynamic, we draw attention to human beings’ ability to "visualise" a feeling or an idea 
by means of gestures, lines and marks. The ability to transform an abstract concept into a visual image.

Once they have finished their drawings, one for each sound, ask the rest of the group to interpret the 
drawings done by each student, to find out whether the visual images represent the sounds.

*Fast flowing river: https://www.youtube.com/watch?v=XS_5vBBMJOQ

Storm, rain and thunder: https://www.youtube.com/watch?v=5ovGi_Nk-64

Demonstration:  https://www.youtube.com/watch?v=XwCwIcG4PWQ
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Title
Braille communication 
Sign language communication

Inclusion 
Dynamics

Metholology 
Multiple Intelligences

Curricular area Language and Literature. Block 3. Written communication.

Project this image (a-braille option // b-Sign Language option) and ask the next question: "Do you 
understand what these dots mean?" 
"Can you understand what these hands mean?"

Projected image with the word "blind" in braille // "flag" in sign language.
Explanation: 

(a) These symbols are written in Braille. To decipher it, you need to know that each set of dots represents a 
letter, and then, a word.
b) These hands represent sign language. To decipher it, you need to know that every gesture represents a 
word or concept.

Exercise: 
a) Choose a word that conveys an inclusive quality, or one of the eleven principles of inclusiveness (diagram 11) 
and translate it into Braille.
b) Choose a word that conveys an inclusive quality, or one of the eleven principles of inclusiveness (diagram 11) 
and translate it into sign language. 
Ask them to draw on a rectangular piece of cardboard (flag format), along with colours, textures, patterns……

Closure: 
We will discuss the work, presenting each word chosen. Debate and reflection.

https://www.once.es/servicios-sociales/braille

See how to sign the word "flag”.
http://www.sematos.eu/lse-p-bandera-2058.html

To find out more about sign language, visit 
http://www.fundacioncnse.org/educa/bancolse/

To find out more about sign language, visit:

The word "blind" in Braille. 
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15 x 20 cm o 15 x 25 cm (Desktop)

30 x 45 cm 

50 x 75 cm 

60 x 100 cm 

100 x 150 cm 

120 x 180 cm 

LET’S CREATE OUR FLAG.3.2

While working on this unit, you are sure to have done one or more of our 
suggested dynamics.

We recommend you do the following dynamics to define your design of flag:

Dynamics Type Methodology Area of the 
curriculum Page

Icons of 
inclusiveness

Creativity 
Service Learning

Language and 
Literature / Social 
and Civic Values

28

Icons of 
inclusiveness

Creativity 
Multiple 

Intelligences / 
Collaborative 

Learning

Art Education 37

Flag Template Models

FLY

20 x 15 cm

45 x 30 cm

75 x 50 cm

100 x 60 cm

150 x 100 cm

180 x 120 cm
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FLY

20 x 15 cm

45 x 30 cm

75 x 50 cm

100 x 60 cm

150 x 100 cm

180 x 120 cm
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Why dosent 
the roder of 
the lters in 
this qeustion 
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