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LOS 11 VALORES DE LA INCLUSIÓNLET’S COMPOSE AN ANTHEM

This teaching unit has been divided into three blocks of content:

In the first part, we will make a brief tour of some different historical 
periods and cultures to understand how anthems and hymns 
developed. We will look what motivated people create these solemn 
songs, as well as the relationships that, by means of the language 
and linguistic competence, led to the appearance of the concepts of 
union and identification of these groups. We will learn how some 
songs have gone beyond the bounds of popular musical whose lyrics 
have become anthems representing socio-cultural movements.   

In the second part of this unit, we will look at writing as a vehicle for 
social communication, through different literary and musical styles, 
emphasising the strength of messages and the different alternative 
and augmentative communication systems.

Each block contains group dynamics for research and empathy 
dynamics to understand the value of inclusiveness.

Lastly, in the third part, we will compose an anthem using creative 
writing dynamics, by means of methodologies based on the Art 
Thinking.

All the dynamics are based on the Multiple Intelligences, collaborative 
learning and Service Learning, the Flipped Classroom and the Art of 
thinking.

We remind you that the dynamics are not 

mandatory but can help you to focus your work to 

participate in the competition.
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LOS 11 VALORES DE LA INCLUSIÓN
Icons of 
inclusiveness

Creativity
Service 
Learning

Language and 
Literature / Values 

Icons of 
inclusiveness

Creativity Multiple Intelligences / 
Collaborative Learning

Plastic Arts and 
Visual Education

Accessible 
Communication-Braille

Empathy and 
inclusiveness

Multiple 
Intelligences

Language and 
Literature

Accessible 
Communication - 
Sign Language

Empathy and 
inclusiveness

Multiple 
Intelligences

Language and 
Literature

In addition, we would like to invite you to do the dynamics proposed in the Category C, 
Secondary teaching unit, to reflect and discuss the value of inclusiveness. These 
activities are not mandatory to be able to participate in the competition, but they can 
shed light on the importance of your participation in the 36th competition and inspire 
reflection on what we can do better in matters of inclusiveness. 

LOS 11 VALORES DE LA INCLUSIÓN2DYNAMIC NAME

The value of the 
anthem.

TYPE OF
DYNAMIC

Research 

METHODOLOGY

Flipped Classroom / 
Collaborative App

CURRICULAR
AREA

History / Language

SECTION 

/ PAGE.

Songs that are 
anthems.

Reflection and 
discussion

Multiple 
Intelligences

Languages
Music

The eleven values of 
inclusion.

Creativity / 
Empathy and 
inclusiveness
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Urban and social 
poetry.
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Songs in alternative 
augmentative 
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Guess what I'm saying. Empathy and 
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Multiple 
Intelligences
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41

42

Creativity / 
Empathy and 
inclusiveness
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Today, in the 36th edition and the 
2019-2020 academic year we have an 
opportunity to come together as a group 
and drive a social movement that 
advocates for the inclusion of all members 
of this society, which we want to be open, 
empathetic, multicultural and diverse.

2 STRUCTURE OF THE CLASS

WE DISCOVER

Start. Opening. 
Where we are.

Question time to 
introduce the subject

UNIT 
LET’S COMPOSE

THE ANTHEM

Paragraphs 1, 2

WOW! 

DYNAMIC

We explain the 
history of the 
anthems

Listen and ask questions.
We do research as a 
group. 

Paragraphs 3, 4 

WE CREATE

We think and talk
Let's get to work!
Bring out the artist that 
is within us.

Paragraphs 5, 6, 7

We will keep what 
we have learned

We will create our 
anthem, with 
everyone’s 
contributions.

Paragraphs 8, 9

Motivational 
Video
Dynamics*

Dynamics

Dynamics

Dynamics

To help you to put these sessions together in the 
classroom we are providing you with this planning table 
so that you can organise your classes according to the 
available hours.



WHY AN ANTHEM?1
THE ANTHEM AS AN IDENTITY.1.1 

AN ANTHEM IS...1.2 

A SONG THAT REPRESENTS US2
LET’S THINK OF THE MESSAGE AND HOW WE
ARE GOING TO REPRESENT IT.

2.1 

LITERARY STYLES.2.2 

LET’S DESIGN OUR ANTHEM.3.1 

LET’S CREATE OUR ANTHEM.3.2 

THE CREATION OF OUR ANTHEM3

HISTORICAL SOCIAL EVOLUTION OF HYMNS/ANTHEMS.1.3 

THE HISTORY OF THE SPANISH ANTHEM. 
WHY DOESN'T IT HAVE LYRICS?

1.4 

AUGMENTATIVE AND ALTERNATIVE
COMMUNICATION SYSTEMS.

2.3 

TABLE OF CONTENTS
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THE ANTHEM AS AN IDENTITY.1.1

Anthems became part of social relationships parallel to the social evolution 
of human beings. As societies grew into complex groups, individuals 
involved in military and political matters wanted to commemorate and 
relive their victories and sing their praises to their gods in religious 
celebrations.

These military and religious ceremonies were sung, or recited as poems 
and odes, using lofty and poetic language to achieve aesthetic, suggestive 
and exciting effects, with the aim to remaining in the memory of listeners 
and forging an identity.

Anthems were originally solemn poetic compositions, dedicated to 
praising gods, heroes or saints, or to commemorate an important event or 
celebrate a victory.

Later on, odes and hymns and hymns were a form of poetry that expressed 
the uniqueness of specific groups of people, expressing their values and 
spirit in literary form, their courage and yearning for freedom and identity, 
as well as exaltation and triumph over oppression.

Themes of anthems developed in parallel to the birth of nations, with the 
emergence of nationalism from the 18th century and throughout the 19th 
century. Countries that formed as nations adopted two symbols of identity: 
a flag to identify them and an anthem to unite them.

At the same time, state organisations, government agencies, civil 
associations and sporting groups were also emerging. They created their 
own flags and anthems to identify and distinguish them.

WHY AN ANTHEM?1



2LET’S COMPOSE
AN ANTHEM UNIT 

TEACHING 

TYPES OF ANTHEM

National anthems: these would not emerge in Europe until the 18th 
century, with the birth of nationalism and the creation of states. 
Countries, as we know them today, came into being in the 18th century 
and throughout the 19th century, and are associated with two basic 
elements that define them as nations: flags and anthems.

Hymns of War: since Sumerian times, these hymns, classified as odes, 
recounted the great deeds of heroes and their victories. The continued 
developing in Greek and Roman times. As they evolved, these hymns 
became military marches that would accompany the troops in battles.

Religious Hymns: since ancient times, religions have been accompanied 
by writings and canticles that paid homage to saints and extraordinary 
stories. The Christian religion, for example, took psalms and odes and 
included them in the liturgy.

Civilian anthems: civilian societies incorporated different anthems and 
hymns, as signs of identity of various groups, from political and civilian to 
sports associations, for example.

CHARACTERISTICS OF A HYMN

Verses are organised into stanzas.

They rhyme and have choruses that are repeated between verses.

The use of literary figures and a solemn tone adds emotion to the 
message to convey.

They use poetic expressiveness to awaken a sense of belonging and a 
feeling of being part of a group.



Did you know that Homer means 
"blind" in Aeolic Greek and that he 
is said to have had the power to 
see what others could not?

Homer (8th century before Christ) 
is considered one of the fathers of 
the Western civilization due to the 
influence of two of his works, the 
Iliad and The Odyssey.

Both works are epic poems that are 
grouped into cantos and tell the 
stories of two key episodes of 
Greek history. "Homer and his guide". 1874. W.A. 

Bouguereau. Oil on canvas. 
(Milwaukee Museum)

Bust of Homer. 1st-2nd 
century B.C. marble 
sculpture, Roman copy of a 
Greek original. (British 
Museum. London)

The Iliad is considered the oldest 
poem in European literature and 
tells the story of the epic Greek 
siege of Troy by the Greek troops.

The Odyssey, in contrast, is a series 
of epic poems that chronicle the 
adventures of Ulysses.
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3000 bC. 
Royal Sumerian Hymns. They narrated the exploits 
of war of the kings of Ur. 
Hymns written for the king and high priestly offices, 
stressing the religious and ceremonial nature. 

HISTORICAL AND SOCIAL EVOLUTION
OF HYMNS/ANTHEMS.1.3

5000 ac

AN ANTHEM IS…1.2

A MEANS OF IDENTIFICATION

A song written to transmit a series of 
values with the aim of creating an 
identity.

A MEANS OF COMMUNICATION

A lyrical composition which, by 
means of literary resources, is 
intended to send a message.

What is the etymology of the word 
"hymn"?

Comes from the Latin. The word 
"hymnus", which, in turn, comes from 
the Greek word ", μνος” , which means 
"sing".

We’ll start with a brief look of some of historical milestones when 
anthems and hymns were of great importance in different cultures.

ANCIENT AND CLASSICAL PERIOD  

Clay tablet containing a hymn dedicated to 
Iddin-Dagan, ensi of Larsa, dated 1950 bC  
(Louvre Museum).
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2000 bC.
Hindu Vedas. Religious literary texts (Vedic 
religion), prior to the Hindu religion. Each 
veda consists, among other items, words of 
prayer (mantras).

6th century bC.

Greek and Roman cultures. Sung stories 
and poems that told of the deeds of 
heroes, epics and stories of mythological 
gods. The main exponent was Homer. 

Greek poet Sappho, (6th century bC) who 
created the sapphic stanza, who was a 
pioneer in incorporating her subjective 
vision of life and feelings into her poems. 

Jewish Psalms. Songs of praise. The 
musical liturgy of the synagogue, in 
particular the psalmodic singing of the 
Jews as music of poetic unity, was a legacy 
adopted by primitive Christianity, as a way 
of expressing both personal and 
communal religious belief and faith in God.

1360 bC.
The Great Hymn to the Aten. Religious literary 
work that praised the gods.

Hindu Vedas.

The Great Hymn to the 
Aten in hieroglyphs.

Hidria of Ulysses and
the Sirens, Attica, 5th century BC.

Roman fresco of Sappho, 
1st Century AD.
(Museum of Naples)

Jewish Psalms.
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1st century AD.
Primitive Christianity. They took Jewish 
psalms and added them to their liturgy, 
along with Greco-Latin odes. 

With this background, hymns performed throughout the Middle Ages 
and until the emergence of nationalism in the 18th century were 
typically military and religious, with some contributions from civil 
groups (guilds).

From the time that countries became nations, they adopted two 
symbols of identity: a flag to identify them, and an anthem to unite 
them.

The attached map, shows the anthems of the world classified by the 
type of lyrics:  

• They talk of the country (beige).

• They tell a story about a battle a 
(blue).

• About the flag (red).

• About a person or people (yellow).

• About the language (orange).

• Spain is one of the three countries in 
the world without lyrics (white).

Source: 
https://www.la-politica.com/espana-uno-los-
unicos-cuatro-paises-del-mundo-cuyo-himno
-no-letra/

Dance of Miriam (Exodus 15:19).

El país

Una batalla

La bandera

Personas

El idioma

Sin letra

¿SOBRE QUÉ HABLAN LAS 
LETRAS DE SUS HIMNOS?
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THE HISTORY OF THE SPANISH NATIONAL 
ANTHEM. WHY DOESN'T IT HAVE LYRICS?1.4

Spain’s national anthem of Spain is based on the "Grenadier March", which 
dates to 1761 and is of unknown authorship. It appeared in the book 
Ordenanzas de los toques militares, which said it was the most popular 
Spanish military march. 

In 1770, Carlos III declared it the "March of Honour" and throughout the 18th 
century it was considered "Royal" because it was performed at ceremonies 
that took place at the Royal House.

However, during the 19th century, the "Irrigation Anthem"1, was officially 
declared the first national anthem from 1820 to 1823, during part of the reign of 
Isabel II and in the Second Republic.

This anthem2, which was sung by the regiment of Lieutenant Colonel Rafael 
del Riego, defender of the Constitution of 1812, was kept during the Trienio 
Liberal (1820-23) and was named the official anthem of the constitutional 
monarchy in Spain in a decree signed by Fernando VII on 7 April 1822.

The lyrics3 were inspired by earlier texts from the War of Independence and 
were composed by Lieutenant Colonel Evaristo San Miguel. 

In 1870, General Prim wanted a new national anthem, and held a competition 
that was abandoned, since the marches were not to his taste, and the military 
anthem stayed. However, in 1908, the Musician of the Royal Halberdiers 
Guards, Bartolomé Pérez Casas, revamped the march into the one we hear 
today. 

During the Second Republic, from 1931 to 1939, the "Irrigation Anthem” was 
reinstated. Unlike the “Marcha Real”, which was played to herald the arrival of 
the Monarch, the "Irrigation Anthem" recalls the battle for the fatherland and 
freedom and was the official anthem of the Spanish liberals who claimed the 
constitutional monarchy in the last century.

During the dictatorships of Primo de Rivera and Franco, the Marcha Real or 
Grenadier March  was once again chosen with lyrics by Pemán1. The anthem 
was ratified as such after the Spanish Civil War and during the Franco 
dictatorship.  

Since the transition and to the present day, the “Marcha Real” has been the 
national anthem, but with no lyrics.

In 2007, the Spanish Olympic Committee (COE) launched a new competition 
to put lyrics to the Spanish anthem. Once again, the competition had no 
winner, because although a number of proposals were submitted and the 
lyrics were chosen2, the jury was unpopular and therefore resigned.

Spain is currently one of three countries in the world whose national anthem 
has no lyrics. The others are Kosovo and San Marino.

3- https://www.letras.com/hinos/140213/

https://ww

https://www.europapress.es/nacional/noticia-himno-espana-no-tiene-letra-otras-curiosidades-historia-20150529143648.html

https://www.ruizjimenez.es/ficheros/articulos_marta/RIEGO1.pdf

2. https://www.ruizjimenez.es/ficheros/articulos_marta/RIEGO1.pdf

https://1www.letras.com/hinos/140213/

4. https://www.youtube.com/watch?v=x-4LPadIG8s

1. 
https://www.europapress.es/nacional/noticia-himno-espana-no-tiene
-letra-otras-curiosidades-historia-20150529143648.html
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Title
The value of the anthem. 

Research 
dynamic

Methodology  Flipped 
Classroom + Collaborative 
Learning 

Curricular area Geography and History. Block 3. The story.

In this activity, you will draw attention to the rich cultural diversity of your classroom, extolling and 
sharing the unique features of each country or province.

Ask your students to collect national anthems (music and lyrics) of several countries, groups or social 
groups.

This activity can be done in a family setting to discover to learn about their roots.

You can divide them into groups so that each does research into a type of hymn/anthem:

· Own hymns/anthems: in the region, province, Autonomous Community.

· National anthems: from different countries, depending on the origin of the students.

· Civil and sporting events: anthems of official bodies, social groups and sporting clubs.

Once in class, each group should present the anthems they have learned about to the rest of the class, 
analysing the lyrics and the historical, social and cultural context that led to their composition.

Establish a thoughtful dialogue to find similarities in the concepts and values in selected lyrics for each 
group, so as to assess how the anthems aim at to bring people and groups together as a sign of 
identity.

Suggested activity (it is not mandatory to participate in this dynamic)

Spain’s national anthem of Spain is based on the "Grenadier March", which 
dates to 1761 and is of unknown authorship. It appeared in the book 
Ordenanzas de los toques militares, which said it was the most popular 
Spanish military march. 

In 1770, Carlos III declared it the "March of Honour" and throughout the 18th 
century it was considered "Royal" because it was performed at ceremonies 
that took place at the Royal House.

However, during the 19th century, the "Irrigation Anthem"1, was officially 
declared the first national anthem from 1820 to 1823, during part of the reign of 
Isabel II and in the Second Republic.

This anthem2, which was sung by the regiment of Lieutenant Colonel Rafael 
del Riego, defender of the Constitution of 1812, was kept during the Trienio 
Liberal (1820-23) and was named the official anthem of the constitutional 
monarchy in Spain in a decree signed by Fernando VII on 7 April 1822.

The lyrics3 were inspired by earlier texts from the War of Independence and 
were composed by Lieutenant Colonel Evaristo San Miguel. 

In 1870, General Prim wanted a new national anthem, and held a competition 
that was abandoned, since the marches were not to his taste, and the military 
anthem stayed. However, in 1908, the Musician of the Royal Halberdiers 
Guards, Bartolomé Pérez Casas, revamped the march into the one we hear 
today. 

During the Second Republic, from 1931 to 1939, the "Irrigation Anthem” was 
reinstated. Unlike the “Marcha Real”, which was played to herald the arrival of 
the Monarch, the "Irrigation Anthem" recalls the battle for the fatherland and 
freedom and was the official anthem of the Spanish liberals who claimed the 
constitutional monarchy in the last century.

During the dictatorships of Primo de Rivera and Franco, the Marcha Real or 
Grenadier March  was once again chosen with lyrics by Pemán1. The anthem 
was ratified as such after the Spanish Civil War and during the Franco 
dictatorship.  

Since the transition and to the present day, the “Marcha Real” has been the 
national anthem, but with no lyrics.

In 2007, the Spanish Olympic Committee (COE) launched a new competition 
to put lyrics to the Spanish anthem. Once again, the competition had no 
winner, because although a number of proposals were submitted and the 
lyrics were chosen2, the jury was unpopular and therefore resigned.

Spain is currently one of three countries in the world whose national anthem 
has no lyrics. The others are Kosovo and San Marino.

https://es.wikipedia.org/wiki/Marcha_Real

https://es.wikipedia.org/wiki/Marcha_Real

1. https://es.wikipedia.org/wiki/Marcha_Real

2. https://es.wikipedia.org/wiki/Marcha_Real
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LA ONCE1

Suggested activity (it is not mandatory to participate in this dynamic)

Title
Songs that are anthems

Reflection 
dynamic

Methodology  
Multiple intelligences

Curricular area
Language and Literature. Block 1. Oral communication: listening 
and speaking.  

Have a classroom discussion about some contemporary songs that have gone beyond the threshold 
of popular music to become genuine anthems, recognised by the public. 

To do this, play some of the songs from the list of suggestions, handing the original and translated 
lyrics to the students. Ask the students about what they mean, about the socio-cultural context in 
which they appeared, etc. as well as their influence on the collective imagination and their impact on 
society.

Song/ Artist Value Context Link

“Imagine” John 
Lennon. 1971 Peace in the world. Vietnam War.

https://www.youtube.com/
watch?v=YkgkThdzX-8

“No woman no cry” 
Bob Marley and the 

Wailers. 1975. 

Freedom. No 
discrimination.

The process of 
independence of 

Jamaica with respect 
to the British colonial 

empire.

https://www.youtube.com/
watch?v=pHlSE9j5FGY

“Bella ciao”, popular 
Italian song. 1943-45. Resistance and 

anti-fascism. 

Italian resistance 
against the German 
Nazi forces and the 

Italian fascism of 
Mussolini.

https://www.youtube.com/
watch?v=4CI3lhyNKfo

“We´re the 
champions” Queen. 

1977.

Freddy Mercury 
dedicated this song to 

his football team, 
Manchester.

It is currently sung to 
celebrate all sports 

victories.

https://www.youtube.com/
watch?v=04854XqcfCY
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A SONG THAT REPRESENTS US2

COMMUNICATE From the Latin “Comunicare” To make common, to share

It is the individual’s ability to include their peers in IDEAS, KNOWLEDGE, EMOTIONS AND FEELINGS.

IT IS THE PROCESS OF TRANSMISSION OF INFORMATION, IDEAS, EMOTIONS, SKILLS, ETC. THROUGH 
SIGNS, SYMBOLS, IMAGES, WORDS, ETC.

Good writing is a way of expressing oneself in an original and creative way, 
sending a message with a suggestive and persuasive effect. A literary figure 
manipulates or alters language for aesthetic purposes. Poetry, for example, has 
an aesthetic effect that translates into emotion when it is read. 

Combining words, using figures of speech and literary resources as well as 
following the poetic meter and the musicality of the word makes it possible to 
write good lyrics that evoke feelings and stay in the memory.

LET’S THINK OF THE MESSAGE AND HOW
WE ARE GOING TO REPRESENT IT.2.1

Suggested activity (this dynamic helps to shape the work for participation)

Title
The eleven values of inclusiveness 

Creativity, empathy and 
inclusiveness dynamic

Methodology  Multiple 
Intelligences + Collaborative 
learning

Curricular area
Language and Literature. Block 2. Written communication: reading and 
writing

Show the outline of the eleven values of inclusiveness in the classroom (page 6). Ask your students to 
get into teams and to search for synonyms and words similar in meaning to these eleven values.

Once you have collected all the words:

· Write a stanza that reflects a situation of exclusion along with another stanza that reflects the 
solution to this, aiming for inclusiveness. The new synonyms and words selected will be used in this 
second paragraph.

All the students’ proposals can be used to compose the anthem for inclusiveness.
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LITERARY STYLES. 2.2

"The most important thing for any artist is to learn to look.  Poetry 
is born of sight because verses, metaphors, precise adjectives, 
magical words, games, and changes of meaning are a special 
way of seeing the world."

Luis García Montero. "Lessons in poetry for restless children" Ed. 
Pomares, 1999

Literary resources, as well as verses and prose, are very direct and powerful 
vehicles for communication, that awaken the senses and emotions through 
words. When they are used, they project mental images in the reader that help 
to reinforce the message that is intended to convey.

LIST OF THE MOST COMMON FIGURES OF SPEECH

Figures of thought: affect the entire statement. Irony, periphrasis, question mark, 
exclamation, curse, epiphonema, prosopopoeia, reluctance, preterition, apostrophe 
and antithesis.

Figures of significance (tropes): affect the change of meaning of words. Metaphor, 
metonymy, synecdoche, anatomasia, hyperbole and litotes.

Figures of diction: which amend the form of words. Apocope, paradox, apheresis, 
metaphor, etc.

Figures of speech: the choice and variety of the words used in the text. Synonymy, 
epithet, repetition, amplification, asyndeton, polysyndeton, etc.

Figures of construction: refer to the order of words in the sentence. Ellipsis, 
zeugma, chiasm, anaphora, hyperbole, etc.

Figures of rhythm and melody: refer to phonic elements. Onomatopoeia, 
alliteration, etc.
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Suggested activity (this dynamic helps to shape the work for participation)

Title
Urban and social poetry 

Creativity, empathy and 
inclusiveness dynamic

Methodology  
Multiple intelligences 

Curricular area
Language and Literature. Block 2. Written communication: reading 
and writing

Ask your students to find press releases on the subject of exclusion/marginalisation.

You can divide your students into groups to investigate the following topics:

· Situations of marginalisation or exclusion.

· News about accessibility problems.

· Discrimination on grounds of disability (work, leisure…).

Once they have found and selected the news stories, the pupils, either individually or in groups, 
should compose a simple rap, which will help them to internalise the situations that affect people with 
disabilities.

To help them, ask them to look at the following link, where there is a list of various songs and poems 
about disabilities.

https://poesiaportemas.blogspot.com/2014/02/discapacidad.html

All the students’ proposals can be used to compose the anthem for inclusiveness.

BENEFITS OF CREATIVE WRITING

Encouraging creative writing is an innovative way to develop creativity and artistic 
expression in students. Internalisation own ideas, while putting yourself in another 
person’s shoes, helps individuals to observe and reflect upon what is happening 
around them and in the environment, consolidating communication skills and 
attitudes of solidarity and empathy, and solid training in values.

Develops thinking and learning abilities.

Develops empathy and the ability to listen.

Improves concentration and reflection.

Promotes mental organisation and the development of ideas on 
a particular subject.

Develops imagination and creativity.

Acquisition of a larger lexicon.

Greater capacity for oral and written communication.

Understanding of complex syntactic structures, working on 
communication coherence and consistency.
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AUGMENTATIVE AND ALTERNATIVE
COMMUNICATION SYSTEMS.2.3

People with disabilities can also interpret and perceive written 
communication by using augmentative alternative communication 
systems specific1 to different disabilities:

These days, there are numerous learning centres that provide pictogram 
communication for use by students with autism, and all members of the diverse 
student body, with or without disabilities, to ensure the success of the communication 
process.

If you want to explore this aspect further, we recommend the following online sessions 
that contain additional information:

Speech by Gey Lagar

https://www.concursoescolaronce.es/

Presentation by Coral Elizondo

https://www.concursoescolaronce.es/

34edicion/evento-formacion-online/

http://www.aumentativa.ne
http://www.aumentativ

Disabilities Written/oral communication Comunicación visual (imágenes)

       Visual Braille Tiflología 

           Auditory Sign language -

Autism Spectrum Pictograms Pictogramas

1. http://www.aumentativa.net/
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WHAT IS AUGMENTATIVE AND ALTERNATIVE COMMUNICATION?

Augmentative and Alternative Communication is the system used by 
people with disabilities.

It includes all forms of communication (apart from speech) used to express 
thoughts, needs, desires and ideas. This type of communication uses 
gestures, facial expressions, symbols, illustrations and specific writing in 
relief.

Augmentative communication uses electronic devices and communication 
boards with drawings and symbols, helping people to express themselves 
and communicate. 

Augmentative: Augmentative communication systems complement 
oral language when it is not, in itself, sufficient for effective 
communication with the environment. For example: if when we say the 
word "eat" and we are not properly understood and we add the gesture 
of eating, this improves our ability to communicate.

Alternative: Communication systems that replace speech when this is 
unintelligible or  absent. For example: a picture or pictogram.
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Without help: Communicating with any part of the body instead of 
using a tool or external assistance. For example, deaf people use 
their hands to communicate and have their own sign language.

With help: When a person uses kind of support other than the body 
to communicate, we call this communication with help. For example, 
blind people use their hands to read texts written in braille.

These, in turn, are divided into systems of communication with help and 
communication systems without help.

Title
Songs in alternative 
augmentative communication 
systems.

Creativity, empathy and 
inclusiveness dynamic

Methodology 
Multiple intelligences 

Curricular area
Language and Literature. Block 2. Written communication: reading and writing

Design (Bach in Arts) / Music 

Divide your students into team and choose a song that reflects the values of inclusion, solidarity, 
non-discrimination, accessibility, social cohesion, etc.

Once they have chosen a song, they should transcribe the lyrics using one or more of the following 
systems of Augmentative and Alternative Communication:

· Braille.

· Sign language.

· Pictograms.

To do this, will can do research into the different systems and their application by using the links 
included, and other links they can find:

· https://www.once.es/servicios-sociales/braille

· http://www.fundacioncnse.org/educa/bancolse/

· http://www.aumentativa.net/

Once they have put the songs into these different communication systems, discuss and think about it in 
the classroom.

2LET’S COMPOSE
AN ANTHEM UNIT 

TEACHING 



Título
Guess what I'm saying

Empathy and 
inclusiveness dynamic

Methodology 
Multiple Intelligences

Curricular area
a) Braille

 b) Sign language

Project one of these words:

OPTION-A: Image of the word "blind" in Braille: (TO INCLUDE IN DESIGN)

OPTION-B: See how to sign the word “song”

http://www.sematos.eu/lse-p-canci%C3%B3n-4315-es.html

Find out if they understand their significance. 

Explanation: 

(a) These symbols are written in Braille. To decipher it, you need to know that each set of dots 
represents a letter, and then, a word.

b) These hands use sign language. To decipher it, you need to know that every gesture represents a 
word or concept.

Exercise: 

a) Choose a word that conveys an inclusive quality, or one of the eleven principles of inclusiveness 
(diagram 11) and translate it into Braille.

b) Choose a word that conveys an inclusive quality, or one of the eleven principles of inclusiveness 
(diagram 11) and translate it into sign language. 

Closure: 

We will discuss the work, presenting each word chosen. Debate and reflection.

A B
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EL CURRÍCULO ACCESIBLE.2.2 

BIBLIOGRAFÍA3

THE SOUNDTRACK
Memorable, with catchy refrain and 
emotive lyrics to help remember the 
song.

IN THE COMPOSITION PROCESS,  WE’LL THINK ABOUT THE PURPOSE...

IDENTITY
Represents the union of a group 
and transmits a clear message of 
identity and values.

Symbolic 
representation

IN THE THINKING PROCESS, DESIGNING AND CONCEPTUALISING

The chosen lyrics must transmit the sentiments and 
values of solidarity and inclusiveness, so that it 
interiorises the attitudes to achieve, effective social 
inclusion in society. 

We convey the concept of 
inclusiveness through the 
words and literary 
resources that we have 
composed. 

Individuals and 
groups

Identifies inter-cultural and ideologically groups.
In this sense, anthems unite and identify the group 
that adopts them.

We are part of the 
international movement of 
inclusiveness. We want it to 
be an international 
movement.

Clarity, simplicity 
and distinction. 

The keys to the anthem are:

Values. Exalting the values that unite the group, its 
achievements and aspirations.

Literary poetry. The solemn tone and the use of 
literary resources must highlight the uniqueness of 
the group.

Identity. The poetic expressiveness that awakens 
the sense of belonging to the group.

We choose the literary 
resources and rhymes will 
be used in the anthem, 
based on one or more of 
the soundtracks available 
on the competition 
website.

Before you start composing the anthem,
summarise the elements to consider:

LET’S DESIGN OUR ANTHEM.3.1

COMPOSING THE ANTHEM3

2LET’S COMPOSE
AN ANTHEM UNIT 

TEACHING 



Dynamics Type Methodology Curricular Area Page

The Eleven values 
of inclusiveness.

Creativity 
Empathy and 
inclusiveness

Multiple 
Intelligences / App 

Collaborative.
Language 14

Urban and social 
poetry.  

Creativity 
Empathy and 
inclusiveness

Multiple 
Intelligences / 

Service Learning
Language 16

LET’S CREATE OUR ANTHEM.3.2

While working on this unit, you are sure to have done one or 
more of our suggested dynamics.

We recommend you use the following dynamics to compose 
your anthem:

WEBOGRAPHY
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https://es.wikipedia.org/wiki/Himno

https://es.wikipedia.org/wiki/Himnos_reales_sumerios
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El país

Una batalla

La bandera

Personas

El idioma

Sin letra

¿SOBRE QUÉ HABLAN LAS 
LETRAS DE SUS HIMNOS?

SCHOOL COMPETITION
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