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1. PERSONAL AND CONTEXTUAL FACTORS
THAT AFFECT SCHOOL BULLYING
The table below is a brief survey of the diﬀerent risk or protective factors, both personal
(cognitive, personality, etc.) and contextual or environmental (family, social and school) which
facilitate or precipitate the development of aggressiveness, victimisation, etc..

AGGRESSOR

VICTIM

Higher incidence among males, age
above the mean in the class group
(Cerezo, 1998); impulsiveness,
egocentrism (Serrano & Iborra, 2005);
anxiety, low tolerance for frustration; lack
PERSONAL

of empathy (Armas, 2007); low

ELEMENTS

self-esteem compared to the others in
the class group but higher than victims,
little self-control, sensation-seeker,

Younger age than the aggressors and similar to the
mean age of the class group; shyness, withdrawal,
low self-esteem, high anxiety, little self-control and
little social clout, etc. (Cerezo, 2009) with a higher
incidence among females (Save the Children, 2016).

involvement in other risky behaviours,
(Cerezo & Méndez, 2012; Cerezo &
Méndez, 2013; Méndez, 2013), etc.

Use of violence to solve conﬂicts with
partner or children; the use of
FAMILY
ENVIRONMENT

inconsistent discipline and permissive
childrearing styles, tolerant and
authoritarian, etc. (Calvo & Ballester,

Overly protective family environment (Cerezo, 1998;
Ortega, 2000); hierarchical relationships among
siblings (Piñero, López-Espín, Cerezo &
Torres-Cantero, 2012)..

2007; Cerezo, 1998)..

RLow academic performance,
SCHOOL
ENVIRONMENT

absenteeism, repeating year or even
dropping out (Cerezo, 1998); ambiguity
or absence of rules of harmonious

Lack of experience and resources to deal with
these issues (Serrano e Iborra, 2005), even though
once detected they should sensitivity to them.

coexistence (Ortega, 1998).

Learning aggressive behaviours by
PEER GROUP

watching them in others or the social

Patterns of submission and low self-esteem. Need

responses of the group when

for acceptance.

supporting these behaviours (Armas,
2007).
Permissiveness towards violence
conveyed by what is modelled in the
SOCIAL
ENVIRONMENT

media (Calvo & Ballester, 2007;

Perception of diﬀerence as negative. Fear of

Fernández, 1998) and the use of the

showing vulnerability. Intolerance towards others.

new technologies to intimidate or

Law of silence. Defencelessness. .

demean the victim (Sanmartín,
Gutiérrez, Martínez & Vera, 2010).

2. WHAT CAN WE DO WHEN FACED WITH SCHOOL BULLYING?
Given the risk factors for victimisation or aggressiveness mentioned above, which allow us to
identify situations of school bullying, we believe that it is also essential to know how to act in
order to deal with these situations. We are going to list the possible steps to take to prevent
and intervene in a situation of school bullying in a general way. However, each school, each
case, each student is unique in many ways, so these are in no way magical formulas.

2.1. RAISE AWARENESS
Generally speaking, teachers believe that they are not well enough prepared to deal with
school bullying (Teaching and Learning International Survey [TALIS], OECD, 2009) and
sometimes they act diﬀerently towards the same incident, showing a wide range of
responses which ﬂuctuate from one extreme to the other depending on how serious they
think the situation is, without knowing exactly how to act. For this reason, we believe it is
essential to train teachers in school bullying so they can recognise it, prevent it and
intervene in possible situations at school..

Training of teachers and families through parents’ schools, remote courses,
information available online.
Awareness-raising campaigns about bullying (murals, posters, video forums,
thematic assemblies on bullying, circulars, disseminating information online, etc.).
Educational forum against bullying. Having a place online where the educational
community can debate relevant aspects of bullying.
Dissemination of statistics from national reports, but especially reports from the
school itself.
Reﬂection on the curriculum in each subject, identifying the teaching units in
which bullying could be included in order to contribute to greater awareness of it.
Working through tutorials to analyse the rules of harmonious coexistence in the
classroom and their importance for bullying.

2.2. MEASURE. Evaluation techniques and instruments
If the presence of risk factors for victimisation or aggressiveness has been detected at
school, it is essential to measure the problem in order to analyse which students are
involved. The advisor can provide guidance in choosing the evaluation technique or
instrument to be used. Below are examples of some existing techniques and instruments.

TECHNIQUE

DESCRIPTION

EXAMPLES

This allows you to analyse the

Interview

problematic behaviours, cognitions and

http://www.educantabria.es/docs/planes/convive

emotions associated with problems of

ncia/protocolo_actuacion_escolar.pdf

harmonious coexistence as well as the
background and consequences.
It is essential to make an observational
record of speciﬁc thoughts, behaviours
and feelings and to measure their

Observation/
Self-observation

frequency or duration. It is
recommendable to get the reliability

http://diversidad.murciaeduca.es/orientamur/gesti

index of the record and

on/documentos/protocolo_acoso.pdf

self-observation and self-recording to
counter possible negative eﬀects
caused by introducing an observer into
a natural context..
This is one of the most common
techniques and it is cheap and easy to
apply. There is a wide variety of
questionnaires, most of them targeted at
Questionnaires/ tests

students, although some questionnaires

Sheet 1 attached to the document.

have also been developed for teachers
and families, focusing on their perception
of these events and the eﬀects they
cause in school and at home..

Recommendations:
Look for complementary forms of measurement to avoid always using the same
technique.
Repeat the measurement in order to follow up.
Devise simple statistical reports and publicise them to the school community.
Outline action proposals based on the data obtained.

2.3. PREVENTION
There are diﬀerent forms of intervention, and prevention is one of them. Prevention
encompasses programmes and actions aimed at improving people’s quality of life and
avoiding or lowering the frequency with which certain problems arise, in this case bullying. It
is more general and global and expands the dimensions of action, and it revolves primarily
around developing and fostering the values that act to oﬀset violent behaviours. Even
though it is usually developed as part of the Tutorial Action Plan (TAP), we believe that
prevention can and should involve the entire educational community and should be
addressed in a transversal fashion, thus expanding the possibilities of its success.

Preventing bullying revolves around three
main strands: teaching how to be a
person, teaching how to act, and teaching
how to live together harmoniously.

Teaching how to be a person: Teachers play a crucial
role in constructing and developing their students’
personal identity and self-esteem and self-concept, and
all subjects lend themselves to this. In the construction of
personal identity, social interaction skills, skills related to
feelings and emotions, skills to solve interpersonal
conﬂicts and other skills must be developed.
Teaching how to act: This is related to the strand of
teaching how to live, since diﬃculties behaving properly
are associated with an individual’s diﬃculty adapting
properly. The teacher can promote cooperative activities,
work on moral and ethical issues and practice social skills..

Teaching how to live together harmonious: This is related to
one of the school’s essential purposes, which is to contribute
to students’ socialisation. Therefore, schools must promote
respect, dialogue and harmonious coexistence among
students to prevent problems like bullying.

Since these are broad strands, they can encompass multiple preventative actions
ranging from awareness-raising campaigns prior to teachers’ actions in any of the
subjects to the application of programmes aimed at raising students’ potential.

Recommendations:
Value prevention as an essential step in bullying.
Foster values like dialogue, assertiveness, active listening, diversity, respect,
empathy, etc.
Show zero tolerance towards any violent behaviour, no matter how minor.
Relate the contents of each subject with the bullying contents (which can be seen in
document 2 explaining the link with the curriculum).
Gather a battery of activities which can be applied within the TAP and in each
subject.
Promote everyone’s commitment to solving this problem.
Encourage the reporting of cases of bullying to break the law of silence. If you say
nothing when witnessing bullying, you become an accomplice to the act.
Develop a repository of preventative programmes bearing in mind the dimensions
oﬀered below and based on the examples shown in Sheet 2, attached to the end of
this document.
Apply preventative programmes that foster the development of social skills,
prosocial behaviours, self-concept, self-esteem, conﬂict resolution, etc
.

When choosing a given educational intervention, it is important to bear in mind the unique
characteristics of the school context. Therefore, below we will discuss some prevention
programmes which can be carried out in practice, although we are aware of the existence of many
others, so we encourage teachers to considerably expand upon what is shared in this document
with their own searches.
PPrevention programmes:
● Personal, social and moral development programmes.
● Programmes to improve self-esteem, self-control, etc.
● Programmes to develop social and interactive skills.
● Programmes to learn the rules.
● Programmes to improve harmonious coexistence at school.

2.3. SPECIFIC/CORRECTIVE INTERVENTION
Generally speaking, after applying the previous steps, there should be a signiﬁcant
drop in bullying, yet there may still be some aggression-victimisation relations that
require more speciﬁc intervention.
Intervention programmes tend to be global and also include prevention, and
vice-versa: sometimes prevention programmes include speciﬁc aspects of
corrective intervention applied after the bullying situation has been conﬁrmed. For
this reason, we have jointly compiled the preventive/corrective intervention
programmes in Sheet 2 accompanying this document. In this way, the school on
a macro level, or the teacher on a micro level, will be the ones to determine and
choose which interventions are put into practice.
Given that Sheet 2 only outlines a sample of the existing programmes, we
recommend that the school expand upon the list by performing new searches that
encompass not only Spain but also international programmes, if they deem it
appropriate. Below are some of the thematic dimensions of the speciﬁc bullying
intervention programmes which the search can provide. However, action protocols
are also a means of intervention with bullying..

Corrective intervention programmes:
Mediation programmes.
Bullying programmes.
Cyberbullying programmes.
Behavioural modiﬁcation, personal development, prosocial
behaviours programmes, etc.
Action protocols when faced with school bullying.

3. ACTION PROTOCOLS
There are many diﬀerent examples of action protocols that provide a series of steps to
take when faced with bullying. Below we shall outline some of them as examples, but we
encourage teachers and students to make their own classroom protocol following
Activity 4 in the teaching unit. We have also provided several links to website with
examples of action protocols (Sheet 3).

3.1. TEACHER ACTION PROTOCOL
To stay informed and aware of bullying.
To seek advance from the guidance department.
To regularly measure bullying in order to be able to identify speciﬁc cases, control their evolution and dissuade
future aggressors.
To generally inform the families of the bullying initiatives at school through a variety of routes, and speciﬁcally
inform the parents whose children are directly involved weekly.
To put into practice preventative measures to prevent bullying from occurring.
To guarantee the victim’s right to be protected as discreetly as possible, preserving their anonymity.
To encourage the bully to escape the vicious circle of violence.
To be more vigilant and speciﬁcally observe both the bully and the victim.
To get students involved in creating a protective victimisation framework through initiatives like friend circles, peer
tutoring, the Pikas Method of Shared Concern, student helpers, mediation teams, etc.
To enlist the help of the families of both the victim and the bully to promote a change in the behavioural pattern.
To interview everyone involved in order to conﬁrm the bullying situation and to write a report.
To promote mediation, that is, active listening of the diﬀerent versions of the students involved, and to adopt a
steadfast policy of zero tolerance of violence, even when it is minor.
To detect and punish speciﬁc bullying behaviours and school violence, as well as recidivism.
To establish punishments that can be applied in the classroom and the school. A punishment inside the school like
cleaning, organising classrooms or supporting other students is more eﬀective than expulsion.
To adopt measures that foster the aggressor’s integration into the group while respecting the rights and interests of
others, as well as implementing behavioural modiﬁcation programmes.
To oﬀer the aggressor the chance to change through a contract in which they pledge to participate in activities and
adopt strategies to improve their social skills and conﬂict management.
To agree on the kinds of behaviours and punishments with the police assigned to the school.
To request outside assistance if the bullying is conﬁrmed and to report it to the competent services (Education
Ministry; Regional Education Inspector; Observatory of Harmonious Coexistence; Child, Adolescent and Family Care
Service; National Police; Civil Guard; Prosecutor of Minors; and Social Services).

3.2. AGGRESSOR ACTION PROTOCOL
Become aware of the negative eﬀects of bullying on others (empathy) and on
oneself (self-criticism).
Wanting to become a better person is essential to breaking the spiral of violence in
which you are trapped.
Ask help from teachers, classmates and family members to learn alternative
behaviours other than violence.
Sign a contract in which you pledge to learn social skills and how to manage
conﬂicts.
Recognise your errors, apologise and express your intention to put an end to violent
behaviour..

3.3. VICTIM ACTION PROTOCOL
Look for ways to stop the bullying. Don’t give up.
Ask teachers to protect you.
Learn how to defend yourself without being violent. Defend your rights without
stepping on anyone.
Put an end to the fears that sustain silence. Tell your parents, teachers and friends. The
more people are informed, the more protected you will be.
Ask your parents to write to the school telling it about the bullying.
Self-conﬁdently demand that the bullying end and show your disagreement with this
kind of behaviour.
Go to school fearlessly and happily; the aggressor will see that their intimidation is not
eﬀective and may stop.

3.4. BYSTANDER ACTION PROTOCOL
Distinguish between being a “tattle-tale” and reporting the suﬀering of a classmate.
Take a posture of zero tolerance of violence. Do not tolerate bullying. If you are silent,
you are an accomplice to the bullying.
Tell the aggressor that there are other ways of dealing with conﬂict and help them to
break the chain tying them to violent behaviour.
Express the negative eﬀects of bullying for the victim, the aggressor and yourself as
a bystander.
Share the bullying situation with teachers or your parents, who can help you to react
to it.

3.5. FAMILY ACTION PROTOCOL
Stay informed and aware of the problem of bullying.
Listen actively to your child and critically observe their behaviour and
conduct.
Ask more about your children’s emotional state, what concerns they
have, their peer relationships, etc.
Trust and accept the credibility of your children’s messages. If you doubt
them, they may be stuck in the law of silence.
Demand the right to be informed of bullying situations, as well as of any
measures taken.
Ask for better monitoring of bullying.
Write to the school to inform them about the bullying situation your
child is experiencing, regardless of whether they are the aggressor or
victim, and ask for a meeting.
Do not encourage or reward a violent behaviour with praise no matter
how minor it is.
Hold a meeting with the school management team to ﬁnd out what
measures have been put into practice and how they are dealing with
the situation.
Ask for a meeting with the police assigned to the school, or go to the
police station to talk to oﬃcers specialising in bullying.
Seek advice from the Spanish Association to Prevent School Bullying
(http://www.acoso-escolar.es/ ).
Consult with a specialised team if you notice worrisome behavioural
changes (lower school performance, fear of going to school, depression,
etc.).
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SHEET 1.
QUESTIONNAIRES TO MEASURE SCHOOL BULLYING
INSTRUMENT
Questionnaire on intimidation and peer abuse
(Ortega, Mora- Merchán & Mora, 1995)

BRIEF DESCRIPTION
Instrument with 30 questions on situations of
bullying observed or experienced as intimidator
or victim. Targeted at secondary school.
This test allows you to evaluate the sociometric

Bull-S Test (Cerezo, 2000, 2012)

position (acceptance-rejection), the bullying
dynamic (proﬁles of the aggressor, victim,
victim-instigator) and situational aspects.

Questionnaire on intimidation and peer abuse
[CIMEI] (Avilés, 2002a)

Questionnaire on conceptions of intimidation and
peer abuse [PRECONCIMEI] (Avilés, 2002b)

Measures situational aspects of the students and
intimidation: proﬁle of victims, aggressors and
bystanders; and proposals for solutions.

This questionnaire consists of 12 items on acts of
intimidation.
This gathers information on the bystanders’ view of

School violence questionnaire: Peer abuse in

bullying; social relations and feelings experienced by the

compulsory secondary education (Public

student; kinds of abuse of which one can be a victim and

Defender, 2000/2007)

their frequency; characteristics of the aggression; place
where the bullying occurred, requests for help, etc.

Sociogram of abuse [Sociobull] (Avilés & Elices,
2003)

Evaluation of violent attitudes and school climate
in situations of aggressiveness in secondary

This gathers information from students and teachers
on the class group regarding the characteristics of the
aggressors, victims and bystanders.

Disruptive behaviours at school, school’s adaptation,
aggressive situations at school and other issues.

school students (Infante, et al, 2003)

Questionnaire on problems of harmonious
coexistence at school (Gázquez, et al, 2005)

School Bullying and Violence [AVE] (Piñuel &
Oñate, 2006)

Evaluation of harmonious coexistence at school
[CONVES] (García Rincón, 2006)

Problems with drug consumption, school violence, etc.
Can be applied to students, teachers and family.

This allows situations of bullying to be identiﬁed along
with some of the associated psychological damage.

This evaluates the possible degree of bullying that
each student might have.

Sheet 2: BULLYING PREVENTION/INTERVENTION PROGRAMMES
PROGRAMMES

DESCRIPTION
Basic social interaction skills; skills to make friends;

Programme to teach social interaction skills [PEHIS]
for children and adolescents (Monjas 1992/2004).

conversational skills; skills related to feelings and
emotions; skills to handle and resolve interpersonal
problems; and skills dealing with adults.

How to promote harmonious coexistence:

Interpersonal communication; assertiveness;

Assertiveness and social skills programme

emotions; positive social interactions and diﬃcult

[PAHS] (Monjas, 2009)
Harmonious coexistence at school: What it is
and how to address it (Ortega, 1998)
Educating in harmonious coexistence in order to
prevent violence (Ortega, 2000)

Education for harmonious coexistence
programme. Workbook of social skills (Acosta,
López Megías, Segura & Rodríguez, 2003)

Teaching how to be a person and how to live
together harmoniously. A programme for
secondary school (Trianes & Fernández-Figarés,
2001)

social interactions.
Accepting responsibility, assertiveness and
developing empathy.

Combating violence through harmonious coexistence.

Social skills; listening; starting and maintaining a
conversation; asking a question; thanking; asking for
help; participating in an activity already underway;
apologising; and following instructions.
Self-concept and personal construction, resolving
interpersonal problems, assertiveness, negotiation and
democratically handling harmonious coexistence,
mediating in conﬂicts, school rules, classmates helping
classmates, solidarity and induced volunteerism.

Programme to improve harmonious coexistence
at school [CONVES] (García Rincón & Vaca, 2006)

Allows the right decisions to be made to ensure the
safety of victimised students, measures targeted at the
aggressor students, students who are bystanders and
tolerant and how to modify their passive attitude.

Psychological intervention with adolescents. A
programme to develop the personality and education
in human rights (Garaigordobil, 2000)

Being a person and interacting (Segura, 2004/2005)

Emotional education to prevent violence
(Caruana, 2005)

Self-concept, image of the classmates, empathy,
anxiety, ability to analyse feelings, cognitive strategies
to resolve social situations, prejudices and other social
conducts.
Cognitive skills, moral growth and social skills.

Emotional education and emotional self-control.

PROGRAMMES
Socio-emotional intervention programme to
promote prosocial behaviour and prevent violence
(Garaigordobil, 2005)

DESCRIPTION
Socio-emotional development, especially prosocial
development (values, positive social behaviours,
etc.)

Self-control, meta-cognition, social skills,
Prosocial thinking programme (Garrido,
2005a, 2005b)

interpersonal problem-solving skills, critical
reasoning, creative thinking, getting social
perspective, improving values and handling emotions.

Improving the school climate and the personal and
Student helper (Fernández, Villaoslada & Funes,
2002)

social development of assistants and assisted.
Training of student helpers in: ethical principles, active
listening, resolving conﬂict and referrals.

Preventing violence and combatting exclusion
(Díaz-Aguado, Martínez & Martín, 2004)
Psycho-educational intervention and
diﬀerentiated treatment of bullying. Raise
Awareness, Inform and Prevent. The CIP
programme (Cerezo, Calvo & Sánchez, 2011).
Intervention programme to prevent and reduce
cyberbullying. Cyberprogramme 2.0
(Garaigordobil & Martínez- Valderrey, 2014)

Activities for adolescents and for family
intervention.
Strategies applied to each level of the educational
community (institution, parents, teachers and students)
in both primary and secondary school.

Empathy, active listening, social skills,
anger-impulsiveness control strategies, conﬂict
resolution, etc.

Educational actions to be conducted by schools,
Cyberbullying. Preventing and acting. Guide to

guidelines for intervention, new resources and

teaching resources for schools (Luengo, 2014).

references as well as particularly relevant legal
references.

Sheet 3:
COMPILATION OF WEBSITES WITH ACTION
PROTOCOLS TO DEAL WITH SCHOOL BULLYING
Below are a few examples of websites which include a variety of action protocols. The list is
not exhaustive, nor are all the websites available on it. Therefore, you can always do your
own search to complete this list with other examples which are useful to you and based on
them you can draw up an action protocol bearing in mind the speciﬁc characteristics of your
school.

http://aepae.es/protocolo-de-actuacion
http://www.educantabria.es/docs/planes/convivencia/protocolo_actuacion_escolar.pdf
http://www.madrid.org/dat_sur/site/convivencia/acoso_escolar/ACOSO_ESCOLAR_Protocolo_
correccion_y_sancion.pdf
http://agrega.juntadeandalucia.es/repositorio/11102013/dc/es-an_2013101112_9132009/guia/pr
otocolo_acoso.html
http://www.prl-sectoreducativo.es/protocolo-actuacion-acoso-escolar.html
http://www.observatorioperu.com/lecturas%202010/marzo%202010/Protocolo%20De%20Actua
cion%20Ante%20Situaciones%20De%20Acoso%20Escolar..pdf
http://www.deciencias.net/convivir/2.protocolos/P.acoso.maltrato/Protocolo_Acoso(M.Catalan)3
7p.pdf
http://www.heidelbergschule.com/Docs/ProtocoloActuacionAcosoEscolar.pdf
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INSTRUMENT
Cyberbullying Questionnaire (Ortega,
Calamaestra & Mora-Merchán, 2007).

Questionnaire evaluating problems of
harmonious coexistence at school
[CPCE] (Peralta et al 2007).

BRIEF DESCRIPTION
This allows situations of intimidation and peer
abuse to be detected through the new
technologies (mobile telephone and Internet).

This allows problems of harmonious coexistence at
school to be evaluated from the vantage point of
students and teachers.
This evaluates cyberbullying in situations like: sending

Cyberbullying Questionnaire [CBQ] (Calvete,
Orue, Estevez, Villardón & Padilla, 2010)

threatening or intimidating messages to someone;
identity theft (hacking); recording aggressions via
mobile phone; excluding someone online, etc.

SOCIOMET (González Álvarez & García Bacete,
2010)

Computer programme that allows sociometric
analyses to be performed.

This measures: violence from teachers to students,
School Violence Questionnaire [CUVE]
(Álvarez-García, Núñez, Rodríguez, Álvarez &
Dobarro, 2011)

direct physical violence among students, indirect
physical violence by students, verbal violence among
students, verbal violence by students to teachers,
social exclusion, classroom disruption and violence via
the new information and communication technologies.

This evaluates the levels of victimisation, aggression,
Cyberbullying. Screening peer bullying
(Garaigordobil, 2013)

observation and aggressive victimisation with regard to
diﬀerent kinds of bullying (physical, verbal, social and
psychological) and cyberbullying.

