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In their theoretical review on problems with bullying and social exclusion among 

students, Del Barrio and Van der Meulen (2016) mentioned that among students 

with disabilities the rate of victims is higher compared to the rate for students 

without disabilities, and even the way that bullying among peers is manifested is 

different depending on whether the disability is sensorial, motor or 

developmental (intellectual, speaking or communication, or some type of 

autism).  Naylor, Dawson, Emerson, Tantam and Walters (2012) determined that 

students with some type of SEN (special educational need) are from two to four 

times more likely to be victimised than students without any SEN. Further, the 

risk of victimisation is different depending on the type of disability (less risk 

among students with sensory disabilities, 5.3 times greater risk among students 

with communicative and linguistic difficulties and up to 7 times higher risk for 

students with autism spectrum disorder (ASD). 

1. INTRODUCTION

Dear baccalaureate teaching staff:

The purpose of the new edition of the ONCE Contest is to diversify and 

complement the school curriculum, through subjects with great social relevance 

that are present in school life and affect everyone.

This problem makes no distinctions by geographic or social conditions, students 

with disabilities or without, private or public schools, and so forth. The report 

written by Save the Children (2016) on bullying and cyberbullying in Spain 

reveals that 9.3% of the student body believed they had been victims of bullying 

and 6.9% victims of cyberbullying. Insults were the most frequent way it was 

manifested (6 out of every 10 students had insulted others, and more than 2 out 

of every 10 had suffered frequently from it). Similarly, the victimised students 

were bullied via: rumours, robbery, threats, physical abuse and exclusion. One of 

every three students had been insulted on the internet or mobile, while 6.3% had 

had their accounts hacked into and undergone identity theft.  Moreover, 5.4% 

acknowledged they had been bullied and 3.3% had cyberbullied. 



Es fundamental que la sociedad en su conjunto entienda que la violencia

entre escolares es intolerable e injustificable. Ante esto, los centros y las 

It is essential that society as a whole understands that violence among students is intolerable 

and unjustifiable. Thus, schools and learning centres have a fundamental role in preventing and 

eradicating bullying and cyberbullying. To do so, it is important for the classroom group to 

support the bullied student, so that the bully does not have support and, therefore, the bullying 

tends to disappear. This entails educating them on non-violence among citizens, which also 

includes digital sources, responsibility and ethics, as well as tolerance of diversity (ethnic, gender, 

due to disabilities, religious…). It also becomes necessary consequently to strengthen emotional 

education, the acquisition of social skills and values of getting along (Save the Children, 2016).

According to the report by the ANAR Foundation (Spanish acronym for Ayuda a 

Niños y Adolescentes en Riesgo, Help for Children and Adolescents at Risk) 

(2016), there was a year-on-year 75% leap in the number of cases it handled. The 

most significant reasons for bullying set out in the report were: having poor 

social relation skills, being unfashionable, physical defects, disabilities and, 

above all, being different. That is why we created the motto as a unifying theme 

for the contest, which is:

This means that in our fight against bullying, we are all involved (bully, victim, bystanders, 

those not involved, family members, teachers and all other educational and social 

agents).  For this reason, Save the Children (2016) makes it clear that bullying is 

violence and, therefore, it is not just ‘kid’s stuff’, a game or something that has 

always existed and that shouldn’t be given importance. Likewise, the ‘rule 

of silence’ aggravates the situation, making its identification more 

complex.



To get along, there is no room for suffering, rejection and passivity, as 

harmonious coexistence means opening the door to encounter those around us, 

being ready to listen, empathise and soak in their experiences. This contest 

wants to contribute to raising awareness among the educational community, 

especially the student body, on the importance of democratic and harmonious 

coexistence with those around us. We are all worthy of being acknowledged (not 

ignored) and treated with respect for our differences (ethnic, gender, due to 

disabilities, religious…). Therefore, the fundamental keys this year are: 

This year we want the student body to create a harmonious coexistence model 

based on civic values like respect, tolerance and equality, learning to be asserti-

ve and prevent hierarchical models of bullying.

From this new edition, we believe that harmonious coexistence is the underlying 

foundation that makes education possible and, thus, its construction as human 

beings. This has led to Educating for Harmonious Coexistence becoming one 

of the main educational challenges, especially in social contexts in which indivi-

dualism, pragmatism and utilitarianism prevail, as they end up worsening inter-

personal relationships and sinking them into relations of power, domination, 

submission and rejection.

The construction of citizens in which democratic values reign will let schools not 

only improve a school climate that is conducive to teaching-learning processes, 

but will also increase participation levels, recognition of the diversity of others 

(ethnic, gender, due to disabilities, religious…), as well as contributing to healthy 

interpersonal relationships from a dialogue model centred on respect, equality 

and assertiveness.



This project was not designed to remain on paper, but to become a life experience at 

baccalaureate schools. We are aware that this will not be possible without your help. You 

are an extremely important part of this project, which is why we appreciate your 

participation enormously.

And what will we present this year?

We are sure that you will do amazing work. 
So we encourage you to get going!

Students will have to create an audiovisual piece, a MINI-SHORT (maximum 

length of 1 minute) to raise awareness against bullying and promote student 

activism to combat bullying. It must be submitted along with a title that 

cannot exceed 140 characters, and the script for the audiovisual piece (as 

descriptive as possible, to facilitate accessibility and participation in the 

project of persons with visual disabilities, who will only have access to audio 

information on the video). 



2. WHY PARTICIPATE?

We think it is interesting to participate for these reasons:

The ONCE and its Foundation Educational Awareness Raising Programme states that 

baccalaureate teachers can actively participate in the solution for a reality that affects 

students with and without disabilities: bullying. For this reason, harmonious coexistence will 

be considered as the foundation for respect, dialogue, solidarity, equality and the 

development of rights and values that students will promote in their relationships with 

others and with themselves.

The proposed project has been linked to the school curriculum, accounting for the contents 

and competences outlined in the LOMCE (Spanish acronym for Organic Law to Improve 

Educational Quality). The objectives of this law include education in exercising tolerance and 

freedom within the democratic principles of getting along, as well as preventing conflicts 

and their peaceful resolution. Among the objectives, it is considered essential to learn to 

relate to others and progressively acquire elemental guidelines for harmonious coexistence 

and social relations, as well as practicing peaceful conflict resolution among people with 

and without disabilities.

This subject matter will allow for work from a threefold purpose, which we confront on a 

daily basis with students:

Teaching to be a person:   teachers play a fundamental role in constructing and 

developing personal identity, as well as self-esteem and self-identity, where all areas are 

propitious for this task. In the construction of personal identity, these skills must be 

developed: social interaction, skills related to feelings and emotions, for resolving 

interpersonal conflicts, etc.

Teaching them to get along:   this is related to one of the school’s essential functions, 

contributing to the student body’s socialisation. This involves promoting respect, dialogue 

and harmonious coexistence among students to prevent problems with getting along, such 

as bullying.

Teaching them how to behave:   this is related to the line for teaching students to get 

along, as behavioural difficulties with acting correctly are related to the student’s difficulties 

in adapting suitably. The teacher may promote cooperative tasks, work with moral and 

ethical issues, social skills, etc.



Participating in this project is to delve into the materialisation of Education in 

Civil-Democratic Values and Emotional Education in the school setting. Socially, 

emotions have often been viewed as a sign of weakness. Showing sensitivity, 

affectionate friendliness and lovingness toward the people around us has generally 

been the exception, with a predominance of lack of touch, superiority and 

egocentrism.

A capacity for empathy and solidarity towards the other is essential for 

preventing violent behaviour that worsens getting along so much, promoting 

both integration and equal opportunities for people with and without disabili-

ties.

It seems like overvaluing cognitive over emotional knowledge has contributed 

to some dehumanisation and worsening of interpersonal relationships, which 

are increasingly more superficial and manipulative. This is why in the 

classroom—and at an early time—it becomes necessary for students to 

discover and manage their emotions, as well as the emotional states of those 

around them, as they are key to changing interpersonal relationships, and a key 

piece in improving harmonious coexistence among students.

When violence is implemented, there is no room for harmonious coexistence. 

This is why it is essential that students learn to look at others with empathy, 

respect, fairness and group cohesion. The motto ‘WE’RE DIFFERENT, NOT 

INDIFFERENT. Activists against bullying', makes it clear that differences 

must be respected in order to get along, without being indifferent to 

discrimination of any type, exclusion, limitation or preference based on 

ethnicity, gender, religion, language, country of origin, political reasons or other 

types of opinions, social and economic class, due to disabilities, and so forth, 

which could cause problems in harmonious coexistence, such as bullying and 

cyberbullying. This learning is not innate and requires teachers' involvement to 

attain it. This is why we believe that YOU, as a teacher, are a key part of its 

success.



3. WHY PARTICIPATE?

You can help stop the problem through 

dialogue, fairness and respect, teaching 

students to prevent, detect and act as a team 

when faced with different bullying situations.

Our intention with this year’s edition is that—through education on democratic and 

emotional values in interpersonal relationships—we will contribute to making a change in 

their harmonious coexistence, creating a school environment that is more habitable, 

humanising and charitable. Instead of focusing the subject matter on indiscipline and 

bullying as aggressive or violent behaviours that worsen harmonious coexistence, we have 

wanted to deal with it from a the positive perspective of personal enrichment. Our idea is to 

promote people’s strengths and possibilities.

We are sure that it will be possible to make schools more inhabitable places in which 

bullying is not present, provided that we can share our values and emphasise respect and 

equality towards others. Virtual environments can also be suitable spaces on which to 

strengthen relationships, namely via cyber-harmonious coexistence. All of this will be 

done from a leisure-educational working dynamic, with equal opportunities, solidarity and 

integration, in which we can enjoy learning together.



4. THEORETICAL FRAMEWORK

4.1. CONTEXTUALISATION

There are several groups of people living together at schools, among whom 

there are different internal relationship systems—intragroup—and external 

relationship systems—intergroup— (Ortega, 2000). Emotional relationships with 

acceptance instead of rejection may appear, as well as friendship versus enmity, 

likes versus dislikes, which at times may give rise to problems in getting along or 

the appearance of violence or aggressive behaviours (Cerezo, 2001).

The classroom as social group requires the existence of a good class climate, 

as well as security for a feeling of belonging (Cerezo, 1998), where democratic 

and peaceful coexistence among students is essential among students with 

and without disabilities. It is clear that group-classroom social relations 

influence both the learning-teaching process, and can also have an impact on 

academic performance, and the group’s social-emotional structure: in taking on 

roles and the social-emotional development of each member. The relationships 

that the subjects are able to maintain with their peers and with teachers shall 

depend on the group’s adaptation or lack of adaptation to these relationships, 

which could cause problems in getting along among students to surface 

(Cerezo, 2001).



4.3. EVOLUTION OF HARMONIOUS COEXISTENCE PROBLEMS

Problems with getting along at schools can include permanent bullying problems. A 

student becomes a victim of bullying problems when they have been exposed 

repeatedly and intentionally to negative actions that have caused them harm or 

discomfort, done by another student or group, where there is an imbalance of power, 

that is an asymmetrical relationship of power, in which the victim is unable to defend 

him or herself (Olweus, 1998). This represents an assiduous dynamic of exclusión or 

violence (physical, verbal, material…) that could represent a worsening in socialisation.

Ortega Mora-Merchán and Jäger (2007) claim that current harmonious coexistence 

problems include manifestations that move outside the schools, methods 

associated with the use of new technologies (cyberbullying).

4.2 WHAT IS HARMONIOUS COEXISTENCE?

Over the course of developmental stages, belonging to a group becomes necessary, 

namely being accepted and feeling reflected in a peer cohort (Sullivan, Cleary and Sullivan, 

2005). Peer rejection is an interpersonal process that entails negative consequences for 

these students (García, Sureda and Monjas, 2010). This is why it is imperative that teachers 

foster a connection at the school with social reality. In other words, teachers must promote 

the teaching of significant and functional learnings, where it is necessary to connect them to 

the interests, needs and prior learnings of students, setting out learnings for all aspects of 

life.  To do this, a series of basic competences must be promoted for personal and social 

development, from tolerance and respect, getting along therefore as the peaceful 

resolution of conflicts (Barrera, Durán, González and Reina, 2007). This will ensure that 

students can construct their own personal identities and are able to socialise and, thus, 

adapt to situations via suitable behaviours.



4.4. FACTORS/ISSUES IN HARMONIOUS COEXISTENCE

Carbonell and Peña (2001) believe there are three levels in the mani-

festation of harmonious coexistence problems at schools:

Level 1:   primary conflicts that appear at all schools, such as small 

easily resolved conflicts, small acts of indiscipline (lack of respect), 

insignificant tussles in common spaces, disorder when teachers are 

absent or not keeping an eye on students.

-  Level 2:   disruptive behaviours that appear in the classroom, 

altering the rhythm (school absenteeism, indifference, somewhat 

frequent thefts and robberies, destruction to school materials or 

furnishings and isolated aggression).

- Level 3:   more serious behaviours and conflicts that are more 

difficult to resolve (insults or attacks of members of the school 

community, specifically permanent bullying among peers, persistent 

robberies, small attacks and acts of generalised vandalism at the 

school or surrounding it.

For this reason, it is essential for teachers to have tools to 

detect the manifestation types of problems in getting 

along at their schools, equipping students with and without 

disabilities the basic competences to suitably handle these 

situations.



 As mentioned, we are asking you to:

Upload to our website a mini-short raising awareness against bullying that you 

create for educational purposes, which reflects specific solutions by students both 

with and without disabilities to be able to combat bullying. We believe that the fact 

that the students get involved in its execution and decide on its content with their 

peers will be the key to success.

The aim of this audiovisual piece is to capture viewers' attention through a 

multisensorial communication system (visual and auditory). The technique to 

employ is open. Moreover, it must be accompanied by its script, to facilitate 

accessibility to the participative project. 

Its main function, in light of this year’s subject, is intolerance of violence and 

promotion of activism in the educational community to denounce and combat 

these types of events. However, it also contributes to awakening creative thought 

and critical judgement, in addition to teamwork, equality and respect to favour 

inclusion in the classroom. We have to be clear that inclusion is built from 

education, which is why diversity management (ethnic, gender, due to disability, 

religious...) is the prevention of discrimination and abuse that generates so much 

suffering, inequality and conflicts.

In the Classroom Exercises for the baccalaureate stage, you can find two 

pathways. The first consists of three sessions (or more, if the teacher doesn’t 

consider three enough) made up of awareness-raising sessions and sessions in 

which to create the short for raising awareness. The second pathway consists of 

creating the project in a single session (Express Session) to create the mini-short to 

raise awareness.

Awareness raising sessions are optional, and have the purpose of helping students to discover, 

in a practical way, how to prevent, detect and act when faced with different bullying situations. 

We shall allocate two sessions to working on it, which we shall describe below (complete 

development is available in the pertinent document).

5. THE PARTICIPATIVE PROJECT



  SESSION 1: MAIN RULES OF GETTING ALONG WITH PEERS 

This will be done by using the methodology for case studies that shall emphasise a respect 

for differences, not from a merely compassionate model, but from a focus on the positivity 

of difference and diversity (ethnic, gender, due to disabilities, religious…). By sharing a 

recognition of differences, we shall reflect in order to draw the conclusion that together, 

and getting along, we shall not be indifferent to bullying.

Starting from this activity, some basic notions shall be presented to identify and 

conceptualise bullying, as we are all involved (victim, bully, bystanders, those not involved, 

families, teachers and all other educational and social agents). To do so, it will be necessary 

to know what bullying is and what it isn’t, reasons why it may go unnoticed, risk factors, etc.

•   Activity 1. DISCOVERING OUR DIFFERENCES WITHOUT BEING INDIFFERENT

A Peer Assembly will be created, with the participation of the entire class, for which these 

positions will be chosen: chairperson, secretary, equality advocate and student defendant. 

Its responsibilities shall be:

•   Activity 2. ALL FOR ONE AND ONE FOR ALL

Chairperson:   run the sessions, focusing them on attaining the proposed objectives, 

organisation of tasks to be done and creation of work committees.

Secretary:   log all the work done by the Assembly and work committees.

Equality advocate:   evaluate and propose to the assembly, so it can handle them, 

situations that affect equality among class members due to gender, disabilities, social 

differences, etc.

Student defender:   shall channel requests from other Assembly members, selecting and 

prioritising those that seem more urgent to handle, giving special attention to those actions 

that improve harmonious coexistence in the classroom and increase the strength of the 

social bonds among its members



As an initial task after it is established the Peer Assembly will analyse the basic standards of 

the school’s harmonious coexistence plan, evaluating possible lacks and improvement 

suggestions, with the aim of preventing bullying. We recommend that students follow 

through with the basic standards they agreed upon for getting along in the classroom and 

at the school.

SESSION 2: ACTIVISTS AGAINST BULLYING 

SESSION 3: EXPRESS SESSION CREATION OF THE SHORT TO RAISE AWARENESS

• Activity 5. A VIDEO THAT EVOKES EMOTION AND PROMOTION

You will create the mini-short to raise awareness and its script, for which different technical 

and artistic resources can be used, so that there are no barriers to learning and 

participation.

• Activity 3. THERE ARE ALWAYS ALTERNATIVES

The aim of this activity is for students to become aware of the diversity of responses that 

exist for confronting bullying. To do so, students will use role playing to implement tools 

that let them realise that a single story can end in different alternatives (passive, violent and 

assertive behaviour). The activity will allow for the promotion of social skills, expression and 

emotional development, conflict resolution, creativity, interdependence, ethics and 

morality, empathy, equality, solidarity… After role playing, a debate will be held in which the 

different viewpoints will be analysed assertively, fostering the right to non-discrimination.

• Activity 4. YOUR HELP WITH BULLYING

By viewing and reading links to websites, students—both with and without disabilities—can 

verify the advisability of acting against bullying and what strategies to employ. They will 

learn to not create a shroud of silence around bullying, how to denounce violent behaviour, 

how to look for support for victims, etc. This could even lead to considering the figure of the 

helping student. The aim of this activity is to create an action protocol so that students with 

and without disabilities know how to act responsibly, fairly and decisively when faced with 

bullying.



6.1. ONE PROJECT PER CLASSROOM

Participation in the contest will be done via a project done by each participating classroom. 

As an exception, projects will be accepted from students in more than one category, both 

at grouped rural schools, and in itinerant circus classrooms, as well as any other type with 

similar characteristics.

A single mini-short will be created by all classroom students, heeding the formal issues 

described above (section 5) and the methodological-educational issues detailed below:

Use brainstorming to identify the essential factors involved in bullying.

Favour the democratic decision taking among the students for selecting the 

issue to portray in your mini-short.

Determine the work place and assignment of tasks, bearing in mind student 

diversity and that the project must be created by everyone, so that no student 

does not participate.

Participation should be awarded, but also respect, tolerance, teamwork and 

including everyone.



7. USEFUL INFORMATION

To start creating your mini-short to raise awareness, we suggest starting with going into 

greater depth on their basic knowledge on bullying. To do so and as stated above, you 

can do the introductory sessions (optional) aimed primarily at understanding and 

self-knowledge of the problems with relationships involving violence among peer groups.

To create the mini-short, students may apply the technological and creative resources 

they want, as well as the technology, materials and innovations they want to add (location, 

images, credits, music, etc.).

The mini-short must be submitted online via the Private Area by the teacher in 

AVI/MP4/MOV format (those accepted by YouTube) with a maximum weight of 100MB. 

If music is used in your mini-short, it must be free from rights to avoid incompatibilities or 

being rejected on the YouTube platform. Participating teachers must ensure that image 

rights are obtained for any students who appear in the video. Only winning videos will be 

published. In this case, contest organisation may request the assignment of image and 

voice rights of participants in the video. Neither ONCE nor its Foundation shall be 

responsible for image and voice rights of students participating in the videos.

The mini-short must be submitted along with a title that cannot exceed 140 

characters, and the script for the mini-short, as descriptive as possible, to 

facilitate understanding and accessibility to the participative project to 

persons with visual disabilities.

We are sure that this project will contribute to providing a grain of salt in the 

fight to include people in disadvantageous situations through learning 

democratic values of freedom and equality, as well as respect, tolerance and 

dialogue, as these are the foundations for getting along, both at school and in 

society. We would like to remind you once again that there cannot be 

indifference toward violence, or to rejection or negation, instead seeking 

integration and inclusion. We must let go of passivity to become activists 

who combat violence through assertive dialogue, fairness, empathy and 

solidarity.
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6. WORKING METHODOLOGY

The contest aims to prioritise teamwork and the leading role of students, bearing in mind 

different learning speeds, as well as these methodological principles: theoretical-practical 

issues, prioritising the latter, contact with reality, promoting significant learning, with equali-

ty, creativity, motivation, fun and entertaining focus, innovation and globalisation.

Our intention is for students with and without disabilities to identify the role that they 

play in bullying, trying to promote, for bullies, dialogue as a resource for managing 

conflicts and respect as the foundation of harmonious coexistence...; the search for support, 

social skills, improvement of self-esteem and assertiveness, among others, as mechanisms 

for victims to confront their mistreatment, and the activism of all witnesses who see or have 

knowledge of these bullying situations. All of this will help you to improve relationships 

between students and to foster a civil school environment in which respect prevails 

towards differences and diversity (ethnic, gender, due to disabilities, religious...), and helping 

others in equal opportunities without being indifferent.

With the aim of maximising and making possibilities to participate as flexible as possible, 

and adapting to the requirements and needs of the classroom-group (of teachers, students 

with and without disabilities and the curriculum), these working methods are considered:  

one short single session and another longer one that lasts two sessions (described 

previously). In both cases, the methodology should be significant for participants, through 

activities that involve 100% student participation, and where action, solidarity, emotion and 

challenge all come into play, as means to connect to students' motivation and include 

everyone.


